meeting one another within the framework of organized exchange pro-

grams. Numerous questions have been asked again and again — Why?
What? Who? Where? How? — but comprehensive and detailed answers were
nowhere to be found in written form. This new practical guidebook for Ger-
man-Israeli Youth Exchange provides a wide range of support for newcomers
as well as experienced group leaders. It offers numerous suggestions for how
to find partners for and prepare, implement, reflect on, and follow-up on ex-
change programs. (Volume I)

F or more than 60 years, young people from Germany and Israel have been

The participants in German-Israeli youth exchange programs have become
increasingly diverse in recent years, in terms of both their individual and collec-
tive identities. Gone are the days in which programs of encounter include only
young Israelis with Ashkenazi Jewish backgrounds and young Germans with
Christian backgrounds. Since 2015, the project "Living Diversity in Germany and
Israel — Challenges and Perspectives for Education" has sought to encourage
and support the discussion and practice of diversity-conscious educational work
with pedagogical experts from both countries. One aim of the project, which
is intended to last four years in total, is to make diversity-conscious pedagogy
more useful and accessible for German-Israeli exchange programs. This new
collection of methods for diversity-conscious education and encounters invites
educators to dive into this material. (Volume I1)

Both volumes are available in German and Hebrew in order to facilitate easy
access to the guidebook for member organizations in both Germany and Israel.
The methods presented in Volume Il are also available in English so that they
can be implemented in joint German-Israeli programs for which the common
language is English.

We wish you the best of luck in developing inspiring and unifying German-
Israeli exchange programs!

Germany Israel Y

‘Diversity

Funded by as part of the federal programme

* Fede[al lf\/lfinistry for
Family Affairs, Senior Citizens, .
Women and Youth Demokratie leéek!

ISBN: 978-3-9820310-4-0

jsia3unodug a1 — 13yjaso} ueld

)
=
QU
(9]
=h
n
=k
O
=
Q.
(9]
S
o
o
~
—h
o
=
O
(1)
=
3
QU
>
=
wn
=
QU
1
<
o
c
~+
>
m
a3
(o)
>
QU
=}
[0)0}
[}

I
<
oL
c
3
(¢°]

Plan Together —
Experience Exchange!

Volume II: Methods on Diversity-Conscious Education and Encounters

AR,
T,"'l-wll-lr

VPP -







Imprint

ConAct — Koordinierungszentrum
Deutsch-Israelischer Jugendaustausch
Altes Rathaus — Markt 26

06886 Lutherstadt Wittenberg 1—‘-
Tel.: +49 (0)3491 - 4202-60 Conaet
Fax: +49 (0)3491-4202-70

Israel Youth Exchange Authority

11 Asparagus St.

67949 Tel Aviv =
Tel.: +972 (0)3 — 6969390 fﬂ&x
Fax: +972 (0)3 — 6969382 Nl o

E-Mail: ariella@youthex.co.il

E-Mail: info@ConAct-org.de
www.ConAct-org.de

Responsible for content according to German press law: Christine Mahler
Project Coordination Volume I1: Ilira Aliai

Further assistance: Or Akta, Niclas Cares, llan Levinsohn, Christine Mahler, Katharina Schu-
bert, Christin Wunderlich

Copyediting: David Ajchenrand, Haya Kol-El Ajchenrand, Timothy Jones, Elisabeth Schnurrer
Translation: Tali Konas, Alissa Rubinstein

Design: Michal Blum

Picture credits: all pictures by ConAct and Ruthe Zuntz

Production: Elbe Druckerei Wittenberg GmbH

ISBN: 978-3-9820310-4-0

ConAct — Coordination Center German Israeli Youth Exchange works on behalf of the
German Federal Ministry for Family Affairs, Senior Citizens, Women and Youth, supported
by the federal states of Saxony-Anhalt and Mecklenburg-Vorpommern. ConAct is formally
connected to the Protestant Academy of Saxony-Anhalt in Lutherstadt Wittenberg, yet
as a state institution it is not being connected to any religion. Thanks to the invitation of
Lutherstadt Wittenberg, the office of ConAct is located in the historical city hall.

The Israel Youth Exchange Authority is the coordinating office in Israel and respective
partner organization of ConAct. It works in cooperation with the Israeli Ministry of Edu-
cation and the Israeli Ministry of Foreign Affairs.

DISCLAIMER: The following publication does not represent the opinion of the Federal
Ministry for Family Affairs, Senior Citizens, Women and Youth nor the opinion of BAFzA.
Solely responsible for the content are the authors.

© 2018 ConAct — Coordination Center German-Israeli Youth Exchange, Lutherstadt Wittenberg

This method collection was developed in the frame of the project “Living Diversity in
Germany and Israel — Challenges and Perspectives for Education and Youth Exchange”.
The project is funded by the Federal Ministry for Family Affairs, Senior Citizens, Women
and Youth through the German federal program “Live Democracy!” as well as through
support from the Israeli Youth Exchange Authority. The project is running from 2015 to 2019.

Further information: www.living-diversity.org.

[ )
. eve. ° Funded by as part of the federal programme
° .
L]
o . A .
Federal Ministry for

L)!xy‘ngﬂ el o ® * Family Affairs, Senior Citizens, . !
Germany o prae Women and Youth Demokratie {e /e

Diversity

Plan Together —
Experience Exchange!

Practical Guidebook
for German-Israeli Youth Exchange

Volume Il:

Methods for Diversity-Conscious Education and Encounters



https://www.conact-org.de/startseite/
https://living-diversity.org/

Plan Together —
Experience Exchange!

Practical Guidebook
for German-Israeli Youth Exchange

Overview of the
individual volumes
and language versions

7V N'7'72 n1'po
Nnniwvn nIswa 0ndN

- TN |]2ON7
'D'wA9N NIIN7

TNIY-NIINIA VI 1D17'NT7 TN

Volumell

Plan — Exchange — Evaluate
— Follow-Up

+ German

o Hebrew

Volume Il

Methods for diversity-
conscious education and
encounters

+ German

o Hebrew

 English

17

- WI197 - 20Nn7
DdD7 - "MvnY7

nania .

ny .

o

LNIDIIN N7'WO7 NIVXN
N7 NIYTIDN NN NI7YDN
D'w1901 'MIaANNIaNN

nnia .

ny .

N'72IN «



https://www.conact-org.de/fileadmin/user_upload/pdf/PracticalGuidebookConAct_Vol1_German.pdf
https://www.conact-org.de/fileadmin/user_upload/pdf/PracticalGuidebookConAct_Vol1_German.pdf
https://www.conact-org.de/fileadmin/user_upload/pdf/PracticalGuidebookConAct_Vol1_Herbrew.pdf
https://www.conact-org.de/fileadmin/user_upload/pdf/PracticalGuidebookConAct_Vol1_Herbrew.pdf
https://www.conact-org.de/fileadmin/user_upload/pdf/PracticalGuidebookConAct_Vol2_German.pdf
https://www.conact-org.de/fileadmin/user_upload/pdf/PracticalGuidebookConAct_Vol2_German.pdf
https://www.conact-org.de/fileadmin/user_upload/pdf/PracticalGuidebookConAct_Vol2_Hebrew.pdf
https://www.conact-org.de/fileadmin/user_upload/pdf/PracticalGuidebookConAct_Vol2_Hebrew.pdf
https://www.conact-org.de/fileadmin/user_upload/pdf/PracticalGuidebookConAct_Vol2_English.pdf
https://www.conact-org.de/fileadmin/user_upload/pdf/PracticalGuidebookConAct_Vol2_English.pdf

Plan Together — Experience Exchange!

Volume II: Methods for Diversity-Conscious Education and Encounters

Introduction 8 (o ETUTAVA Discrimination and Exclusion 72

How to Use This Guidebook 10 16. Discrimination is... 74
17. Language and Discrimination 76
mcetting to Know Each Other and Warm Up 12 18. Four Corners 78
1. Hello!lam... 14 19. Talking Chairs 82
2. The Story of My Name 18 Empowerment and Participation 86
3. MyBingo 20 20. My Favorite Celebration 88
4. Two Truths and One Lie 24 21. A Message for You 90
5. World Map 26 22. Super Heroes and Heroines 92
6. Good Morning! Spread a Smile Around 28 23. Morning Echo 102

7. AWord I Like 30
Evaluation and Follow-Up 104

(¢ ET AW Biography and Identity 32
24. Treasure Map 106

8. Identity Pizza 34
25. Letter to Myself 108

9. My Family Album 38
26. Silent Reflection 110

10. Life Experiences on a Bag 40
27. Our Exchange From Ato Z 112

11. Identity Circles 42
h \"/I§ Methods for Worki Th i in the Youth Exch 114

. . 28. Puzzl 11
12. River of Life 48 8. Group Puzzle 6
. 29. E I i 12
13. Just Like Any Other Day 52 9. Expertlnterview 0
?

14. Diversity of Memory Cultures 58 30. How About You? 1o4
15. Tracing History 62 NGO Contributors in the Development of the Guidebook 128



Introduction

We humans
are diverse and unique. Each of us is char-
acterized by personal qualities, individual
identities, and collective affiliations. There's
only one of each of us! Diversity-conscious
educational work addresses this diversity
of people, life perspectives, personal stories
and individual characteristics in educational
processes. It seeks to make this diversity
tangible, valuable and accessible for all
participants. Educators are called upon to
approach learners and participants with
attitudes that are open to this diversity. It
is up to them to treat this with respect and
to convey this respect in their educational
work —including German-Israeli exchange
programs.

The
German-Israeli youth exchange is an im-
portant setting for historical and political
educational work. The debate on the exclu-
sion, persecution and murder of Jews and
members of other minorities in National
Socialist Germany and Europe offers young
people many opportunities to reflect to-
gether on life in the here and now. What can
we learn from history? What significance
does history have for our lives today? How
do we imagine life in open and democratic
societies in Germany and Israel today —and
what can and do we want to do to support
that kind of life? How do we engage with
the diversity of personal opinions, religious
affiliations, national identities, and global
migration stories?

In German-Israeli youth exchanges, the dif-
ferences between “Germans” and “Israelis”
were and are extremely present, precisely
because of this history. At the same time,
there is a growing sensitivity to the diversity
of individual identities and collective affili-
ations of participants from both countries.

8

Exchanges no longer include only young
Israelis of Ashkenazi-Jewish origin and Ger-
mans with Christian backgrounds. Youth
from both countries bring with them a
variety of stories, while both societies are
struggling to support the coexistence of
inhabitants with diverse individual and
cultural backgrounds. Since 2015, the four-
year project “Living Diversity in Germany
and Israel —Challenges and Perspectives for
Education and Youth Exchange” has sought
to discuss and practice diversity-conscious
educational work with experts from both
countries. One aim of the project is to make
diversity-conscious education applicable for
German-Israeli exchange programs.

This
collection of methods invites experts in
(German-Israeli) exchange and educational
work to consciously choose methodologi-
cal approaches for their exchange projects
that address the diversity of the individual
and collective backgrounds of young people
from both countries. The methods compiled
here include both routine approaches that
encourage interaction as well as more chal-
lenging approaches that deal with content
such as discrimination and exclusion. Not
all of the methods presented here are new;
many were adapted from other programs
to fit the specific context of German-Israe-
li exchange programs, while others were
developed specifically for German-Israeli
exchange work. Awhole range of the meth-
ods collected here were tried out, reflected
upon and further developed in a training
program with group leaders from Germany
and Israel.

As
part of the new Practical Guidebook for
German-Israeli youth exchange, this col-
lection offers activities for various phases
of a program, including getting to know

each other and spending time together, as
well as reflection and follow-up sessions.
Some methods are complex and challeng-
ing for the group leaders, while others are
simple and directly applicable. However,
the following applies for all methodical
approaches: When educators are trained
in diversity-conscious educational work,
these methods offer great opportunities
to have fun together while simultaneously
making diversity come alive, addressing
challenges cooperatively and empowering
participants to work together respectfully.
The methods presented here are only a
selection. They can be used to complement
pedagogical work that has already been
tried and tested in countless exchange
projects, or group leaders can adapt them
as needed.

This collection is the result of a
two-year process involving a large number
of individuals. The German-Israeli team
from the “Living Diversity in Germany and
Israel — Challenges and Perspectives for Ed-

ucation and Youth Exchange” project has
researched, developed, implemented, re-
flected on, and further developed numerous
methods in several bilateral programs with
specialist educators and group leaders from
Germany and Israel. This work was made
possible thanks to funding from the German
Federal program “Live Democracy!” by the
Federal Ministry for Family Affairs, Senior Citi-
zens, Women and Youth. The members of the
bilateral working group for the development
of the Practical Guidebook also contributed
to this work, made themselves available as a
test group, and contributed methodological
know-how. We would like to thank them all
fortheirideas, energy and great perseverance
in developing this collection together.

We hope that this collection will be a helpful
companion for many future German-Israe-
li exchanges. We look forward to receiving
feedback, suggestions, additions, and above
all to more and new methods in order to fur-
ther expand the list of possibilities of diversi-
ty-conscious German-Israeli exchange work!

Christine Mahler llira Aliai Ariella Gill
ConAct — Coordination Coordinator of Method Israel Youth Exchange
Center German-Israeli Collection, ConAct Authority

Youth Exchange
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How to Use This Guidebook

This practical guide-
book for German-Israeli youth exchanges
consists of two volumes. The first volu-
me discusses questions related to “Plan
— Exchange — Evaluate — Follow-Up” of
German-Israeli youth exchange projects.
Exchange projects bring with them orga-
nizational and educational challenges.
Step by step, the first volume deals with
the different phases of an exchange and
includes numerous organizational and
pedagogical hints. The second volume
delves into methods for diversity-con-
scious education and exchange. Using
these exercises during an exchange
program can provide important stimuli
for getting to know each other, for joint
work on content, or for follow-up work.
The second volume contains methods
for each phase of an exchange, as well
as for different topics.

Both
volumes (“Plan — Exchange — Evaluate
— Follow-Up” and “Methods for Diversi-
ty-Conscious Education and Encounters”)
have been published in German and He-
brew so that supporting organizations
in Germany and Israel can all use the
practical guidebook. However, English
is generally the common language of
communication during an exchange. In
order to make it easier to use the met-
hods presented in Volume I, this part of
the guidebook is also available in English.

The first volume is struc-
tured chronologically in seven chapters

according to the phases in which a Ger-
man-Israeli exchange usually takes place.

Chapter | (“Central Ideas, History, and
Contemporary Significance”) provides
readers with essential information on
German-Israeli youth exchanges. The
processes involved in preparing for an
exchange can be found in Chapter Il
(“Planning and Preparation”). Joint work
on content is a central component of any
exchange. Chapter IIl (“Topics and Con-
tents”) explains which topics and con-
tents are suitable for German-Israeli
youth exchange program and how the-
se can be utilized. C*hapter IV (“Group
Processes and Meeting Dynamics”) deals
with certain group-dynamic processes
that may occur within the framework
of German-Israeli exchange projects. In
view of the recurring challenge of finan-
cing youth exchange projects, Chapter V
(“Financial Plan and Financing”) deals
with where and how financial resources
for German-Israeli exchange projects can
be acquired. Suggestions for following
up on German-Israeli exchanges can be
found in Chapter VI (“Reflection, Evalua-
tion and Follow-up”). Finally, Chapter VII
(“Further Information and Contacts”) pro-
vides practical tips for a stay in the other
country.

The
second volume, divided into seven
chapters, is devoted to diversity-consci-
ous methods that should influence the
various phases of exchange programs.

On the one hand, these methods try
to make the existing heterogeneity in
youth exchange visible and call atten-
tion to the diversity of the biographies,
personal stories and experiences of the
participants. On the other hand, they
aim to promote a reflective approach to
this diversity and to foster an attitude
amongst both participants and group
leaders that is critical of discrimina-
tion. In addition to classical methods
for “Getting to Know Each Other and
Warm Up” in Chapter I, Chapter Il con-
tains methods on the subject of “Bio-
graphy and Identity.” The methods en-
courage group leaders to highlight the
uniqueness of each person in the group
and to examine the aspects of each
person’s sense of individual and col-
lective belonging. Chapter Il provides
methods for “Dealing with History”and
contemporary significance of Natio-
nal Socialism and the Shoah. Chapter
IV presents methods for addressing
“Discrimination and Exclusion” that
enable existing differences and poten-
tial prejudices within the group to be
confronted with sensitivity. Chapter V
deals with methods concerning Emp-
owerment and Participation. They aim
to boost the skills of individual partici-
pants and to build mutual trust within
the group. Chapter VI offers methods
for “Evaluation and Follow-up,” while
Chapter VIl provides general “Met-
hods for Working on Thematic Content
in the Youth Exchange.”

Volume Il contains numerous
symbols that illustrate how the method
in question works:

Educational tip: advices that
ensure an optimal implementa-
tion of the method

Variation of the method

Recommended duration for the
method

Recommended number of par-
ticipants and age range for the
participants

Recommended Materials in
order for the method to be
implemented properly

The authors
have endeavored to utilize gender-inclu-
sive language throughout the publica-
tion. However, it is more complicated
todo thisin Hebrew thanin German. In
Hebrew, both nouns and verbs must be
adapted. The authors therefore decided
to use the generic masculine in Volu-
me | of the Hebrew language version.
Volume Il, on the other hand, uses a
mix of the generic feminine and the
generic masculine. In some methods
only the female form is used, while ot-
her methods use only the male form.
The gender-neutral “they” is used in the
English-language version to refer to an
individual in a mixed-gender group.


https://www.conact-org.de/fileadmin/user_upload/pdf/PracticalGuidebookConAct_Vol1_German.pdf
https://www.conact-org.de/fileadmin/user_upload/pdf/PracticalGuidebookConAct_Vol1_German.pdf

Chapteri

Getting to Know Each
Other and Warm Up

The first thing to do at the beginning of every encounter is getting to
know one another! This is an essential step that establishes mutual
trust within the group and helps participants connect with each
other. Getting to know one another builds the foundation for all
further group exercises during the exchange and — most importantly
—supports the process of learning with and from one another.

The “getting to know each another” activities do not have to be

used exclusively in the very first time the group from Germany
and Israel meets. In some cases, the participants from one country
might not know each other yet. It may therefore be worthwhile
to us these activities also in a preparation meeting prior to
exchange program. This ensures that an adequate amount of
time is dedicated to this phase. Additionally, participants who
think they may already know each other have the chance to
discover new things about one another.

Diversity-conscious educational work should always challenge
preconceptions and stereotypes. In the following methods, the
aim is not to discuss things that are obvious or to confirm one’s
own assumptions. The “getting to know one another” activities
open up the opportunity to look behind the facade and discover
the individuality of each participant. Participants have their own
personal characteristics, interests, and histories and these can and
should be given the opportunity to enrich the youth encounters.

The “getting to know each another” phase can take a number of
different forms depending on the chosen method; some methods

are playful, like “My Bingo,” while others are narrative-based,

like “The Story of My Name.” The activities can be implemented
while seated, like “A Word | Like,” or they can involve movement,
like “Two Truths and One Lie.” Three of the activities originally
come from the ConAct publication “Da féllt mir aber ein Stein
von den Schultern,” a collection of language animation methods
in German, Hebrew and Arabic. The publication is available

for download on the ConAct website (www.conact-org.de/

materialien/conact-materialien/).



https://www.conact-org.de/fileadmin/user_upload/pdf/Da_faellt_mir_ein_Stein_Deutsch.pdf
https://www.conact-org.de/fileadmin/user_upload/pdf/Da_faellt_mir_ein_Stein_Deutsch.pdf
https://www.conact-org.de/materialien/conact-materialien/
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Getting to Know Each Other and Warm Up

Hello! | am...

wecscscssscscscsescccscs,
.

Overview: :

.........................

This activity is suitable for a first get-
ting-to-know session. The participants
interact with each otherin short rounds
and can later on deepen their discussi-
ons on the topics raised. At the same
time, they create a kind of personal
profile for each participant which can
be hung on the wall for the duration of
the entire encounter.

........................

.........................

« Enable participants to get to know
each other

« Encourage the participants to talk
to each other

 Encourage participants to find out
interesting information about each
other

« Gain a first impression of partici-
pants' expectations

000 0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000,
.

Q 45 minutes

Profile worksheets for all participants, pens, material
% to fix the profiles to the wall: crepe tape, pin board,

string and clothespins

&8& all group sizes
Age: 12+

.
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Process:

.
©000000000000000000000000000000000000000000000000000 0°

Each participant receives a profile work-
sheet and a pen. The profile worksheet
is a page created by the facilitators in
advance; it contains several empty boxes
which the participants can write notes
in. Every participant writes their name
in the designated box on the sheet.
Consecutive rounds of conversation on
different topics follow. In each round, the
participants look for a new partner to
talk with, preferably a person that they
don’t know well yet. When the parti-
cipants come together, they introduce
themselves, swap their profile sheets and
begin to talk about the given topic. As
one partner talks, the other takes notes
on the profile sheet. At the end of the
conversation, the participants return the
sheets to their owner and look for a new
partner to talk to about the next topic.
The facilitators are encouraged to take
part in this activity as well.

Suggestions for conversation topics for
several rounds:

¢ Round 1 - “Important things about
me”: In this round, the participants
ask each other about personal things
that they think are important to know.
This can be age, residence, hobbies,
languages, pets or favorite animals,
special characteristics or features.

e Round2-“Germany/Israel and me”:
In this round, the participants can talk
about things that are related to Ger-
many and Israel respectively. Have
they been in the other country before?
What is their relation to Germany/
Israel? What do they wish to learn?

* Round 3-“Things thatannoy me”:In
this round, the participants quiz each
other about things that they don't like.

.
.

This can include characteristics, food,
weather, and other topics.

* Round 4 - “Hopes for the exchange
program”: In this round, the partici-
pants talk about their hopes and ex-
pectations for the exchange program.
As all the profile sheets are put on
display immediately afterwards, the
facilitators can gain an overview and
can possibly include some aspects in
the course of the program.

e Round 5-“Portrait”: This round invol-
ves less talk and more creativity. After
introducing themselves and exchanging
their profile sheets, the participants are
asked to draw a portrait of their partner.
Alternatively, the drawing exercise can
be replaced with photos taken at the
beginning of the seminar. They can be
glued to the profile sheet.

When the discussion rounds are comple-
te, the profile sheets are put on display in
the seminar room. They remain there for
the duration of the exchange program.
This means participants can have a look
during the breaks and read about people
that they didn’t talk to and perhaps find
connecting points for later conversations.

®ecccccccccccccccccssssscccscs,

It can create a good, fun
atmosphere if the profile
worksheets are designed
with every box showing a
little symbol for each topic
of conversation.

Educational tip:

.
®ecec000000000000000000”
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Getting to Know Each Other and Warm Up

JF®» The Story of My Name

swesecsscsseccscsscsscnns,
.

Overview: :

........................

........................

........................

This activity is suitable for the first  « Breaktheice atan early stage of the
stage of a youth exchange when the exchange

participants are getting to know each
other. The method encourages partici-
pants to talk about their name by ma-
king use of biographical elements—its  + Recognize the diversity of back-
origin and meaning, the story behind grounds among the participants

it as well as any positive or negative
experiences they associate with it.

« Find out interesting information
about each other

« Create a positive association with
the name of each participant

3 %

45—-60 minutes 10-30

Flipchart paper,

Age: 13+ marker

Process:

The facilitator asks the participants
to introduce themselves to the group
by telling the “story of their name”.
These optional questions are written
on flipchart paper:

» Whatisthe meaning of your name?
» Who chose this name for you?

« Do you have a nickname, or how
would you like to be called here?

» Have you had any positive or nega-
tive experiences with your name?

+ How is your name pronounced cor-
rectly?

* Is there a famous person with the
same name as you?

The participants take a moment to
think about the questions, before they
introduce themselves to each other.
Not all the questions need to be ans-
wered by everyone. The facilitator can
start first. If the number of partici-
pants exceeds 20, it is recommended
to split the group into two.

©00000000000000000000000000000000000000000000000000000000000000000000000,

Educational tip

1. As an extension of the “Story of My Name”, the facilitator can
also ask questions about the story of the family name. This would
enable a first discussion based on the family history or the special
background of each participant. Family names make migration
backgrounds, origins and stories of mobility visible and can be used
to further cultivate diversity among the group.

2. Different or unusual names can be often perceived as a burden by
their owners. The facilitators are suggested to ask questions which
encourage and reinforce positive associations with the names.

®e000cccccccccccccccccccccccccec’®
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Getting to Know Each Other and Warm Up

My Bingo

swesecsscsseccscsscsscnns,
.

Overview: :

.........................

This classic activity encourages playful
interaction between the participants.
They examine personal and group di-
versity, similarities and differences. The
activity can be used simply for getting
to know each other as well as a way of
introducing a number of other identi-
ty-related topics which may come up
during the exchange program.

........................

.........................

+ Get to know each other and break
the ice among the participants

+ Foster diversity in the group

 Recognize complexity and diversity
within one’s own identity

« Discover similarities and differences
between participants

« Examine different elements that
make a person unique

© 00 00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000,

R

60 minutes 10-20
Age: 15+

&

Bingo sheets for each
participant, pens

.
®eeccccc000000000000000000000000 000’
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Process:

.
©000000000000000000000000000000000000000000000000000 0°

Each participant receives a BINGO
sheet (below) and takes 5 minutes to
fill out all the fields and checks with a
v the ones which apply to them. Af-
terwards the participants start ming-
ling, comparing their results with other
participants' and looking for matching
answers. When they find a match, the
participants mark it by placing their
signature in the question box on each
other’s BINGO sheet. Then they conti-
nue to walk around the room searching
for new matches. When a participant
completes a row with matched answers
(vertically, horizontally or diagonally),
they can say BINGO out loud.

The facilitator decides how many “Bin-
gos” are called before the game is over
and then brings the participants back to
the circle for a group discussion promp-

.
.

ted by the following questions:

+ Didyou learn something interesting
about the group/yourself/someone
else?

+ Was there a box which was hard for
you to fill out?

- Didyou find more similarities or more
differences?

+ Which categories were harder to find
a match for and which were easier?

« What other categories could have
been included in the BINGO sheet?

Some of the categories — such as the
ones related to gender, nationality, reli-
gion etc.—might cause some discomfort
for some participants. This could be a
suitable way of starting a discussion
centering on those topics.

0 0000000000000000000000000000000000000000000000000000000000000000000000,
.

Educational tip

If there are more than 20 participants, it is recommended to split the
group in two. Depending on the group size and the time available,
the facilitator can choose alternative versions. For example: a series
of five matches can be sufficient for BINGO if the group is small. De-
pending on the thematic orientation of the program and the average
age of the participants, the facilitator can also modify the fields and
categories on the BINGO sheet accordingly.

®0ccec0cccccccccccccccen’®
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BINGO sheet
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Getting to Know Each Other and Warm Up

Two Truths
and One Lie

swesecsscsseccscsscsscnns,
.

Overview: :

........................

This is a simple ice-breaker where par-
ticipants discover interesting informa-
tion about each other. They often find
out that some people’s truths are more
unbelievable than their lies.

........................

........................

» Breaktheice at an early stage of the
exchange

» Foster diversity among the partici-
pants

» Gettoknow interesting information
that makes each participant unique

» Create a surprise effect about what
is true or not true in each of us.

9

30 minutes 10-30

Age: 13+

&8

=

Post-it or sticky notes,
pens

Process: :

The facilitator asks each participant to
take three post-it or sticky notes and
use them to introduce themselves. The
participant writes down two truths and
one lie about themselves. The state-
ments don’t have to be too personal or
revealing. They can refer to interests,
hobbies or unique experiences in the
past. The lie can be something funny,
playful, surprising or even confusing
about a person.

The participants are asked to move
around and find a partner who they
can exchange with on the three state-
ments. Once they find out which pie-
ce of information was true and which
was a lie, they can move on to the next
partner. At this early stage of the youth
exchange, it is advisable not to let the
discussion between two participants
continue for too long. The idea of this
game is to get to know as many parti-
cipants as possible in the time.

Example:
| have a Libyan passport.

| have a twin brother.

I don’t know how to ride a bike.

"eeeeecscccccccccccscccccccccce,
.

If the number of parti-
cipants exceeds 20, it is

Educational tip

recommended to split
the group into two. Some
light music in the back-
ground can create a more
relaxed atmosphere for this
ice-breaker.

e00cecccc0c0c00000000000000000’

.
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Variation of the method

1. “Two Truths and One

Wish.” - In this variation,
the participants are asked
to write a wish instead of
alie. The wish refers to so-
mething that is not true
— yet is something the
participant wishes was
true. This often leads to
surprising and touching
moments, as the partici-
pants share things that
they wish for themselves.

Example:

“lvisit at least one new count-
ry every year.” In this case, the
participantis expressingan un-
fulfilled wish to visit at least
one new country every year.

2. Depending on how com-

fortable the participants
feel with each other, this
method can be implemen-
ted alsoin the larger group.
In this variation, the par-
ticipants form a big circle.
One participant makes
three statements about
themselves — two truths
and one lie. The rest of the
group votes on whether
each statement is a truth
or a lie/wish. Then the par-
ticipant reveals the true in-
formation. For this variation
of the method it is advised
to plan some extra time.

When the time is over, the
facilitator can initiate a short
reflection round and ask:

Did you learn something about
each other which surprised
you or you didn’t expect?

©e00ccc00000000000000000000000 0°°
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.
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Getting to Know Each Other and Warm Up

World Map

swesecsscsscccscscccscnns,
.

Overview: :

.........................

Thisis asimple ice-breaker where par-
ticipants discover information about
each other’s place of origin and what
it means to them.

........................

.........................

« Break the ice between the partici-
pants

+ Get to know the participants’ place
of origin

« Warm up the team and help the par-
ticipants relax

 Foster cooperation and trust bet-
ween participants

000 00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000,
.

Q (2

30 minutes

Age: 13+

all group sizes,
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Index cards, marker

.
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Process:

.
900 00000000000000000000000000000000000000000000000"°

All the participants stand in the middle
of a large room. The facilitator explains
that the room represents a map of the
world and indicates which direction is
North, South, East and West. The four
points of the compass can be written

26

on index cards and stuck to the wall in
order to help the participants to orien-
tate themselves.

The facilitator asks the participants to
position themselves on the world map
according to where they were born or

grew up. In order to find the correct loca-
tion in the room, they must talk to each
other and adjust their position relative
to each other. After everyone has found
their spot, each participant calls out the
name of where they are standing, i.e. the
place where they were born or where
they grew up. The facilitator can ask if
the name has a meaning in their lan-
guage and invites the participants to say
something about the place name if they
know anything.

The participants go then through a se-
cond round where they position them-
selves according to the birthplace of
their grandparents. This is a suitable
moment for the facilitators to raise
awareness of the migration stories wit-
hin the group, even if the participants
themselves do not identify directly with
them. After this round, the participants
might find interesting geographical or
biographical connections between each
other, and these can strengthen the
trust within the group.

.
.0

veccc000000000000000ccccccccce,
.

The facilitators should make
sure that everyone has a
chance to say something,
especially those participants
who are positioned in more
remote corners of the map. A
possible additional question
could then be: What is it like
for you to stand in this place?
The method requires sensiti-
vity and experience in group
moderation.
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Source: ConAct, Language animation
methods for the German-Israeli Youth Ex-
change “Da fallt mir aber ein Stein von den
Schultern®

0@ 0000 0000000000000008000000000000000000000009000000000000000000000,
. . .

German Hebrew English
Norden Zafon North
Osten Mis’rach East
Siiden Darom South
Westen Ma'arav West
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Getting to Know Each Other and Warm Up

Good Morning!
Spread a Smile Around

swesecsscsseccscsscsscnns,
.

Overview: :

........................

This simple icebreaker is a good way to
start the day positively and helps the
participants loosen up if the atmosphe-
re is rather reserved.

Q 10 minutes

) ~\

........................

........................

Start the day positively

Break the ice between participants
and help them relax

Inject positive energy into the group
after a misunderstanding

all group sizes,

Process: :

The facilitator asks the participants to
look at their neighbor to the right and
smile at them. That participant then pas-
ses the smile on to their neighbor. This
means that the original smile passes
around the circle across the face of every
participant. After the smile has reached
the last participant in the circle, it chan-
ges direction and goes back the other
way. This time, however, it is accom-
panied by a friendly “Good morning”,
“Hello”, “Good evening” etc. depending
on the time of the day and preferably in

0900 0000 0000000000000000009000000000000000000000000009000000000000000000000000,
0 . .

a language that is not the participant's
native language. Alternatively, the parti-
cipant can give an imaginary gift to their
neighbor to the right and this can be
passed around the entire circle. The gift
could be, for example, a flower, which
the first giver indicates by means of an
impression or a mime.

Source: ConAct, Language animation
methods for the German-Israeli Youth
Exchange “Da fallt mir aber ein Stein von
den Schultern®.

German Hebrew English

Guten Morgen! Boker Tov! Good morning!
Guten Tag! Boker Tov! Good morning!

Guten Abend! Erev Tov! Good evening!

! Gute Nacht! Laila Tov! Good night!




Getting to Know Each Other and Warm Up

A Word | Like

wecscscssscscscsescccscs,

Overview: :

.........................

This is a language animation activity
which raises interest in the languages
represented in the group and helps par-
ticipants not only cherish linguistic dif-
ferences but also discover similarities.

........................

.........................

« Overcome language barriers

+ Generate interest in another langua-
ge and convey a feeling for it

« Increase the attention participants
pay to each other

« Promote active listening

© 000 0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000,
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30 minutes all group sizes, Index cards, pens

Age: 13+

=

.
®eeeccc00000000000cccccec®

0000000000000 000000000000000000000000000000000 00000

Process: :

0
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The group sits in a circle. The facilitator
asks the participants to think of a word
which they particularly like in their
native language. All the participants
write their word on an index card.
Every participant presents their word
in the group and says why they chose
the word and what they particularly
like about it. The facilitator makes sure
that everyone has their say. Afterwards,

30

all the index cards can be pinned or
stuck to the wall and the participants
can help each other with the phonetic
transcription of the word into the other
languages represented in the group.

Source: ConAct, Language animation met-
hods for the German-Israeli Youth Exchange
“Da fallt mir aber ein Stein von den Schultern®.
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Biography and Identity

At first glance, it can seem quite abstract to use a term like
“identity” to refer to the sum of one person’s characteristics.
However, upon closer examination, we quickly realize how
complex and important the concept of identity is. Our conceptions
of ourselves do not only incorporate our personal qualities and
characteristics but also our affiliation with certain groups and the
characteristics of these collectives. It goes without saying, that
concepts of identity strongly influence the dynamics of social
interactions between different groups, for example in respect
to mutual labeling, categorizations and comparison processes.

The topic of identity has a great relevance for German-Israeli
youth groups. This is not only because of the weight of common
history but also in view of the last several decades, in which
migration has greatly influenced both societies. It is therefore
important to explore the diversity of individual and collective
identities. It would be too easy —in the context youth encounters
— to speak of “the Israelis” or “the Germans” without further
investigating what personal history, experiences and affiliations
lie behind these categories.

Identity emergesin the interplay of affiliation and differentiation,
belonging and borders. Who am I? What defines me? What makes
me different from other people; what connects me to them?
How do Il interact with my environment? When these questions
are dealt with together, identity becomes both the subject and
the purpose of educational practice. Educational approaches
enable youth to be given sufficient space to develop and value
their uniqueness, their biographies, and their personalities
within the framework of the youth exchange. However, one
must always keep in mind that these discussions are centered

around a dynamic variable; identities can always change. They
can be exposed to real or perceived threats; they can take fragile
forms, develop new aspects and then stabilize again.

Addressing individual and collective identities is a key step
in strengthening awareness of diversity in work with young
people. Furthermore, the establishment of a stable and positive
identity is a prerequisite for being able to open oneself up
to engaging with “the Other” without feeling threatened
by this “Other.” The topic of identity is thus closely linked to
phenomena of discrimination and exclusion, as well as to the
goals of empowerment and participation (see chapter 4 and 5).

The selected methods enable participants to engage with their
own backgrounds and with the many facets of identity. This also
includes collective affiliations, for example with family or with
their hobby groups. The “My Family Album” method makes it
possible to gain insight into participants’ backgrounds and the
life stories using personal or family photos. The biographical
method “Life Experiences in a Bag” encourages participants
to start a conversation about aspects of their identity and
life path so far. In this way, it becomes possible to realize and
appreciate individual differences between participants, thereby
understanding their complex personalities in a more nuanced
way. When utilizing the methods, however, it also becomes clear
what connects us despite all our differences — this provides an
opportunity to build bridges between groups that at first glance
may seem quite different. The “Identity Pizza” method, in which
participants share personally significant objects, can help to
establish a sense of intimacy in the group, enabling participants
to reflect on the complex connections between individual and
group-based identity, community and belonging.




Biography and Identity

|[dentity Pizza

wesssesscssecsscssccsece,

i Overview:

.........................

This is a biographical method for crea-
ting an opportunity for participants to
get to know each other more perso-
nally. With the help of a few personal
items, the participants reflect on the
complex relationship between perso-
nal and group identity, community and
belonging. The method creates also a
group dynamic that helps the partici-
pants feel safe and at home.

.......................

.........................

« Foster diversity among the partici-
pants

+ Understand the complexity of per-
sonal/group/national identity

« Discover interesting information
that makes each participant unique

+ Create intimacy between partici-
pants by sharing personal items

« Enable biographical learning by
using personal items

000 0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000,
.

90-120 minutes

Qo
z

Markers, 2x2 m brown or white
flipchart paper taped to the floor with
a "pizza" shape drawn on it.

10-20,
Age: 14+
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Process:
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Phase | — Introduction of Objects

In advance of the exchange program, the
facilitators ask the participants to bring
with them 2-3 personal objects. These
should be items that are important to
them, that represent them or that can tell
the group something about them.

Each participantintroduces the objects that
they brought, explaining why they chose
these specificitems. After the introduction
of the 2—-3 objects, the participant places
them onthe "pizza" and names the catego-
ry of the "slice". For example, the necklace
that a participant got as a birthday present
from their mother goes on a slice called “fa-
mily”; a favorite book goes on the "hobbies"
slice, items such as a passport or an identity
card go in categories such as “homeland”
etc. The next participant follows and either
adds their items to an existing category or
defines a new one. This allows every par-
ticipant to define for themselves how they
relate to their items. So, an identity card
could go on the “homeland” slice, or in a
new category such as “background” or “tra-
vel”. This aspect of the method cultivates
diversity among the group and encourages
expression of personal affiliations. At this
point, the participants only listen to the
introductions and the categorizations.

Phase Il — Group Discussion

During the activity, more and more objects
accumulate on the pizza. Several catego-
ries and identity levels will appear on the
pizza: nationality, community, family, his-
tory, religion and/or beliefs, hobbies, sports,
youth movement, school, relationships,
memories, habits and so on. In this phase,
the participants can decide to change, add
or reframe categories. Sometimes partici-
pants may want to add more aspects to
the objects they have already introduced.

.
.
.

After all the objects have been placed, the
participants can ask specific questions ab-
out certain objects/catogories. This can
trigger another round of changes, and the
participants should have the opportunity
to make them.

Phase Il = Summary

At the end of the activity, the facilitator
points out the key elements of the method:

Identity is a complex structure which con-
sists of several aspects. In addition, the
relation between personal and communal/
national or social identity is very complex.
This is why it is sometimes difficult to place
an item in one single category. The facili-
tator can point out that we participate in
creating our own identity and at the same
time are constantly being influenced by
external factors which shape us.

It is recommended that the summary be
kept as short as possible to leave time for
the participants to think about the process
and how it made them feel, either on their
own or in the large group.

As this is a time-intensive
method, it is recommended
that the suggested number of
participants is not exceeded.
Nevertheless, as this is an
intimate and trust-building
process for the whole team,
it would be best to keep the
whole group together.
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Source: The method was developed by Yair
Rubin and Dorit Levy as part of the group
creation process in the Israeli youth organi-
zation Face to Face.
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Biography and Identity

Photo Gallery

wesesesscssecsscsscssece,

Overwew-

.........................

The participants use personal pictures
or photos of their families to give a
first outline of their background, their
upbringing and their socialization en-
vironment. They find out about special
moments in each others' lives, learn
about customs and rituals, and disco-
ver similarities and differences in their
biographies.

.......................

.........................

« Make the diversity and mosaic of
biographies and memories visible

+ Discover interesting information
that makes each participant unique

 Create intimacy between partici-
pants by sharing personal pictures
and stories

+ Understand the variety of customs
and rituals within each national group

© 000 0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000,

Qo

75 minutes 10-20
Age: 13+

Photos, index
cards, pens
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Process: :

.
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In advance of the exchange program: The
organizers ask the participants to bring
with them a number of favorite photos of
them or their family, at least 3 or 4. These
could be photos from their childhood,
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holidays, their family or any other picture
which they would like to share with the
others in the group.

At the exchange program: The facilitator
asks the participants to gather all the

photos and place them on the floor. The
participants take a few minutes to look
atall the photos together. Then they are
asked to rearrange the photos according
to topics and write a headline for each
topic. For example:

Me and my friends

My summer vacations

My first day at school/work

My birthday party/family celebration

My hobbies

« Do you know any stories related to
something you saw in the picture,
something you had heard of before?
(For instance, a Schultiite’ which is
easily recognizable for participants
coming from Germany)

In the German-Israeli context, the photos
can reveal a great variety of stories: De-
pending on the origin of their family, the
participants from Israel could talk about
different rituals and customs which are
common in their family. The pictures of
participants from Germany can be very
different if the participants grew up
in the West, in the East or even in a
different country. The childhood of a
participant from a big city could look very

My B different than the childhood of another
aptism/Bar*g articipant who grew up in
at Mltzva/Conﬁrmatlon etc. s ruralpa rea. Yet tiere copuld

My travels

While they are rearranging the photos,
the participants can ask questions about
them and talk to each other as they create
a small photo gallery.

The participants sit together in a circle
around the photo gallery. At first the fa-
cilitator asks each participant to present
one picture which is the most meaningful
to them. This way, every participant gets
to share something about themselves.
Then the facilitator moderates a group
discussion with the help of the following
questions:

+ Did something surprise you?

» Were there any photos where you
didn’t know what it was showing?
(For instance, a picture of the Jewish
Mimouna, the Muslim Sugar Feast or
the Christian Easter Sunday.)

« What kind of similarities or differen-
ces did you spot?

also be great similarities in
the way they celebrate birthdays or in
the hobbies they have. Lots of fascinating
information comes to the surface during
this moderation round. This strengthens
the connection within the group and rai-
ses awareness about the variety of sto-
ries that exist even within a seemingly
homogenous national group.

The facilitator can use a smart-  :
phone to take digital pictures
of the participants who for-
got to bring their photos with
them and print them before :
the activity/exercise starts.
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'Children in Germany receive a “Schultiite” (cone
shaped bag filled with sweets and toys) on their
first day of school.
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Biography and Identity

Life Experiences
on a Bag

sweessesesesescsesescseses

: Overview:

.........................

This is a biographical method which
enables participants to reflect on things
that their identity consists of, important
milestones in their life, things they are
happy to share and other things that
they prefer to keep to themselves.

........................

.........................

Reflect on elements of personal
biography

Encourage participants to express
themselves in creative ways

Give space for expression of different
characteristics (language, ethnicity,
religion etc.)

Get to know each other’s stories

Cultivate existing diversity within
the group

000 0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000,
.

60 minutes activity and
30 minutes discussion

Qo

Paper bags —one for each participant —, pens, paints, travel
magazines, newspapers with diverse content, ethnicities and
languages such as Hebrew, German, Arabic, Turkish, Greek,
Italian, Russian etc., national and international flags or other
symbols — such as the rainbow flag — comics, postcards,
stickers, glitter, printed emoji, natural items such as leaves

or twigs, glue, scissors.

é%f%§5 10-20
Age: 13+

The materials in this method are very important. The
facilitators must ensure that the materials provided reflect

the diversity among the group.

.
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Process:

.
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The participants receive an empty
paper bag. They are asked to decorate
it so that it says something import-
ant about themselves and/or their
life experiences, or shows something
related to their personal biography,
past or present.

The participants start decorating the
bag from the outside with the materials
provided. If they wish, they can also
decorate the inside or fill the bag. Inside
the bag they can put things which are
intimate or important to them; things
that they are happy to share with ot-
hers or things they prefer to keep to
themselves. At the end, they themsel-
ves decide whether they want to close
the bags or not.

The following orientation questions can
make it easier for the participants to crea-
te the bags:

+ Whatis important for me?

» What does my biography consist of
so far?

» What makes up a big part of who |
am? (My languages, my background,
my religion, my hobbies, my dreams,
places | have travelled to?)

« What have | achieved and would
like to share? What would | like to
achieve?

« Are there things | don't like sharing
with others?

After they have completed their bags,
the participants exhibit them in a visible
placein the room.They all take a look at
the bag exhibition. Afterwards they sit

together and reflect on the process. The
facilitator asks the following questions:

« Howdoyou feel about the exhibition?
« Which bag attracted you and why?
«  Which was similar to yours?

« Which bag made you wonder and
which would you like to ask a few
things about?

» Which one would you like to look
inside?

1. This method is really en- -
joyable for the participants
and is suitable for a laid-
back hour when they can
create their bags by them-
selves and at the same
time share materials with
each other. The method
can be used at any time du-
ring the exchange process
and is also suitable for an
opening session related to
the topic of identity.
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2. If the number of partici-
pants exceeds 20, it is re-
commended to split the
group into two.

Source: http://methodenpool.uni-koeln.de
This method has been adapted for the pur-
poses of the German-Israeli Youth Exchange .
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Biography and Identity

11 l[dentity Circles

®ecccc0000000000000000000000000000000000000 0000000000,

Process: :

.
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swecesssesscccssscssccens,

: Overview:

.........................

This activity helps the participants to
reflect on and prioritize the things that
make them who they are and that are
important to them. What at first sight
seems to be a homogenous group of
people can turn out to be a colorful
collection of different personalities as
the participants reveal multiple layers
of their identities with the help of their
own personal criteria.

0 90 minutes

% A copy of the worksheet
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for every participant, pens

........................

.........................

Find out how each participant defines
what is important to them

Enable the participants to understand
themselves as unique individuals

Nurture diversity in a seemingly ho-
mogenous group

Recognize the differences/similarities
within the group

Open up a dialogue on stereotyped
views of others

000 0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000,

% 10-20

Age: 13+
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Each participant receives a copy of the
prepared worksheet for the activity. The
participants are asked to imagine that
theiridentity is like an onion consisting
of a core enclosed in several layers/con-
centric circles. Each circle represents
a personal quality, an affiliation or a
characteristic which contributes to
the overall identity. The participants
take a few minutes to gather as many
features as they think are necessary to
best describe themselves. In the first
step, they write these characteristics
down in no specific order or hierarchy
on a piece of paper.

The following characteristics can help
the participants gather their thoughts:

+ Roles in life (daughter, brother, stu-
dent, father, friend, etc)

- Birthplace

« Residence

+ Language(s)

« Religion

« Gender

« Social status

+ Citizenship(s)

« Member of a minority/majority
« Hobbies

« Studies/Profession

+ Physical (dis)ability

After collecting all the characteristics
and affiliations which represent them,
the participants are asked to put them
in order, starting with the most import-
ant characteristics and affiliations and
going through to the ones that are the
least relevant. They can add as many
new circles as they think are necessary.

©eccccccccccccccccc e
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The participants should focus only on
the characteristics which are valid for
them personally and not on how the
people around them perceive them.
When everybody has finished filling out
their sheet, they come back to the circle
and share their results.

Each participant has a few minutes to
present the three circles which are the
closest to the core of their worksheet.

After everyone has finished presenting
the three main circles at the center
of the image, the moderators lead a
discussion with the help of following
questions:

44

Was it hard for you to decide which
characteristics are the most import-
ant and which less?

Was it easy for you to find categories
which you identify easily with?

Which categories did you come up
with first? If they are important for
you, why?

Do you think someone else would
have put your categories in the same
order?

Is the way you prioritized the circles
similar to the way that people around
you perceive you?

Educational tip

In the last part of the activity, the facilitator has the chance to raise
awareness of the multi-layered nature of personal identity. This is
especially valuable in bilateral groups where there is often the percep-
tion that each side is a homogenous group. Accordingly, “the Israelis”
have more or less specific characteristics and “the Germans” are also
seen as embodying a list of certain stereotypical expectations. After
the presentations of their circles, the participants have the chance to
reflect on the fact that the components of each person’s identity are
often unique, and even if the components themselves are the same,
the importance they have in the participants' lives can be totally diffe-
rent. Participants can for instance realize that religion for a Muslim/
Jewish/Christian doesn’t necessarily play the most important role in
that person’s life, or that a participant in a wheelchair doesn’t actually
see their disability as a burden in their daily life.
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Dealing with History

Dealing with the history of National Socialism and the Shoah has always
been a central element of German-Israeli youth exchange and will
continue to remain so going forward. The National Socialists” terrible
crimes and the fates of millions of people who were persecuted and
murdered because of their ethnicity, sexual orientation, or political
views must not be forgotten. Given these events, it is the universal
responsibility of all humans to learn from history, to fight racism at all
times and in all places and to protect minorities from discrimination.

However, in addition to conveying historical knowledge, a further
question arises: how can we and how do we want to appropriately
remember this history? How can we commemorate the victims in a
dignified manner, together with (young) people from Germany and
Israel? How can we establish common reference points between the
history of the time and its present-day significance? What kinds of
calls for action can we initiate for our contemporary lives in open,
democratic societies?

As the history of National Socialism fades farther into the past, it
has become more difficult to find authentic voices that can provide
eyewitness accounts of the time. In many cases, encounters with
eyewitnesses have already been replaced with other methodological
approaches. Young people participating in exchange programs are
already part of the third and fourth generations after the historical
events of National Socialism. In the past, German-Israeli encounters
primarily brought together the direct descendants of victims and
perpetrators; today, young people with diverse individual and collective
identities are participating in these encounters. Both German and Israeli
society are becoming more diverse. Consequently, youth exchange
experts must design methodological approaches that enable the
establishment of relevant points of reference for all youth.

A diversity-conscious confrontation with history should therefore
pursue a number of objectives. On the one hand, it is important to
comprehend and convey the history of National Socialism and the
Shoah as part of a global history. In this way, youth without family ties
to Germany or European Judaism can still find meaningful connecting
points to the history. In line with a subject-oriented perspective it is
also important to open the space for diverse histories and memories,
without — in doing so — calling into question the singularity of the
Shoah or pushing the history of National Socialism into the background.
Some youth may have personal histories that include stories of pain,
escape and displacement that deviate from dominant narratives. In the
educational work it is important to give space to their stories as well.
This would enable furthermore to raise their interest and empathy
for the victims of National Socialism. These are important steps for
German-Israeli youth groups in order to prepare and conduct together
a commemorative ceremony in Israel or in Germany.

In this chapter we present four methods that provide suggestions
for educational work that engages with these challenging topics. For
example, the “River of Life” enables participants to experience history as
part of their individual memories and their diverse, collective memories,
experiences and learning processes. In the “Tracing History” activity,
youth are encouraged to learning more about the topic through cross-
generational work with their own family biographies and additional
individual approaches, as well as to acquire historical knowledge
through participatory learning processes. We recommend the use of
the “Remembering Together - Building Bridges” handbook in order
to encourage a serious discussion of the memory of the Shoah and
the examination of this history within the scope of German-Israeli
youth exchange. In this handbook, facilitators will find comprehensive
materials for designing various program units that will make both a
common confrontation and a meaningful remembrance of this history
possible in the exchange group.
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River of Life

This activity enables creative reflection
on individual and collective memory, ex-
perience and knowledge related to the
Holocaust and to the shared history of
Germany and Israel. At the same time, it
reveals the diversity that exists within a
group of people and the different ways
that members of group experience cer-
tain memories. The activity can be used
during the preparation stage in Germany
and Israel respectively, as well as during
the actual exchange program.

« Facilitate an in-depth get-to-know
session between the participants
regarding individual and collective
memory

+ See history as part of personal and
collective memory, experience and
learning processes

« Foster different levels of historical
memory and knowledge

» Reveal the diversity and mosaic of
biographies and memories

« Emphasize the potential of creating
and expanding one's personal path
and knowledge

------------------------------------------------------------------------------------------------

20 minutes individual work
and 100 minutes group work

% 10-20
Age: 13+

eccccee

% A3 paper, colored pencils, crepe tape,

1flipchart

-------------------------------------------------------------------------------------------------

The facilitators briefly introduce the
method:

“Imagine your life like a river that starts
from a spring and flows continually to-
wards the sea; sometimes it is a quiet
stream and sometimes it is a raging tor-
rent; sometimes it looks like a pond,
sometimes it takes the form of a wa-
terfall”

Each participant is given a sheet of A3
paper and takes 20 minutes to draw
their River of Life. The following inst-
ructions lead them through the process:

« Mark the most important stations
along the river and make short notes
around them (mark with black pencil).

» When, where and how did you first
come into contact with Jewish people,
culture, history, religion or Israel/ Ger-
man people, culture, history or Ger-
many? Be as specific as possible and
try to name places, names, book titles,
films etc. (mark with blue pencil).

» When and where did you first come
into contact with the history of Na-
tional Socialism/Shoah in your life?
Be as specific as possible (mark with
green pencil).

* When, where and how do you com-
memorate the story and the victims
of the Shoah? Be as specific as pos-
sible (mark with red pencil).

Participants work alone on their own
piece of paper and focus on their perso-
nal memories, experiences and know-
ledge. Afterwards, they present their
River of Life to the group.

For preparation sessions before the ex-
change: Each participant has 5 minutes
to present their River of Life and answer
questions. Make sure to arrange short
breaks if needed.

During the exchange program: If the
number of participants exceeds 15, it
is recommended to split the group
into smaller working groups, inclu-
ding one facilitator per group. Each
participant has 10 minutes to pre-
sent their River of Life and answer
questions.

After the presentations are over, the
participants retain their Rivers of Life
and put them on show in the semi-
nar room. During the exchange, par-
ticipants recall often things which
they heard during the presentation
and refer to them again. Many of
the remarks can be used for further
exchange on the selected topics and
can underline the difference bet-
ween and variety of personal and
collective memories, knowledge and
experience.
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1. “River of Life” can also be
used as a thematic method
for an intensive getting-to-
know session. This way the
group can deal both with
topics of the German-Israe-
liYouth Exchange as well as
with other selected topics.
For the closing session of
the bilateral exchange - af-
ter both encounters - the
method can be presented
as a symbol of develop-
ment and change which
took place during the ex-
change program.

2. A respectful and trustful
atmosphere encourages
the participants toengage
and communicate about
intimate events. It is the
participants who choose
which events they want to
talk about. Itisimportant
that each participant gets
to say something about
their own “river”. The faci-
litators should participate
inthe process as well. The
facilitators emphasize the
fact that the river repre-
sents themselves today,
at this particular moment.
In another stage of life or
in another setting, the ri-
ver could look completely
different.

0®® 0000 00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000
© 000 00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000 0°0°
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Source: ConAct, Handbook on Memory and
Commemoration in German-Israeli Youth
and School Encounters ,,Remembering To-
gether —Building Bridges*.
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EE) Just Like Any Other Day

This activity encourages the partici-
pants to reflect on exclusion laws in
Nazi Germany and on the impact of
those laws on the lives of Jewish citi-
zens. The participants are confronted
with the notion of laws as non-nego-
tiable entities. They imagine structu-
ring their daily routine in accordance
with the laws, raising their awareness
of how laws can lead to discrimination
and the exclusion of certain groups of
population.

90 minutes
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 Reflect on anti-Jewish legislation in
Nazi Germany

« Discuss the creation of laws and their
impact on society

« Raise awareness of how laws can lead
to discrimination of certain groups

» Reflect on the responsibility of the
majority to oppose racist laws

ecccec’®

Flipchart paper, markers, cards
with examples of anti-Jewish
laws, paper, pens

eeccccccccccce

Process:

The group comes togetherin a circle and
the facilitators open a discussion with
the help of following questions:

» Whydo you think laws are important?

« What do laws achieve and what do
they prevent?

The participants collect the most import-
ant keywords and write them down in
the form of a mind map. They take about
20 minutes for a group discussion.

In the next step, the participants are split
into two groups. Each group is asked to
create a detailed daily schedule including
all the major activities that take place du-
ring waking hours. The day can be a regu-
lar school/work day, a day on the weekend
or even a holiday. Attention should be paid
to ensuring that the groups both inclu-
de participants from Germany and from
Israel. The groups take ca. 10 minutes to
complete their daily schedules.

The daily schedule should be as detailed
as possible. For example:

07.00: | wake up

07.15: 1take a shower and brush my teeth

08.00: | take the tram to school

.
.

10.30: | buy myself a chocolate snack

15.00: | take a walk in my favorite park
with my dog

16.00: | go to my football club and play
with friends

The two groups come back together and
read out their schedules. The facilitators
distribute the cards with the anti-Jewish
laws written on them, making sure that
every participant has one card in their
hands. The facilitators should take care
to choose laws that are related to the
daily life and interests of young people.
Each card includes the month or year that
each law was introduced. First, the parti-
cipants are asked to arrange themselves
into a line according to the introduction
date. The participants are then asked to
read their law out loud. If needed, the
facilitators explain the law immediate-
ly. The participants check how the law
affects the activities on their daily sche-
dule and strike an activity off if the law
applies to it. For example:

“June 1941 - Jews are no longer allowed
to buy soap”

“December 1939 —Jews are no longer all-
owed to visit sports and athletics clubs”
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In these cases, both taking a shower
and going to the football club would
be struck off the daily schedule. After
all the laws have been read and che-
cked, the participants come back to
the circle and discuss with the help
of following questions:

« How does your daily program look?
What is left that you are allowed to
do?

» What would your daily life look like
if this is all you were allowed to do?

» What new routines would you intro-
duce?

» Would anything require more time
than usual?

» How would you prioritize the activi-
ties? Would the activities have the
same meaning as now?

» Which of these laws made the big-
gest impression on you and why?

In a last discussion round, the partici-
pants are asked to look back at the first

----------------------------------------

One of the goals of this method is to challenge easy answers such as,
“They did it because they hated Jews”. Therefore it is important to also pay
attention to laws which had a supposedly smaller impact on the lives of
Jewish people, such as the law forbidding Jewish citizens to buy chocolate.
Excluding people from routine activities led to isolation and a breakdown of
contact with majority society. Once the Jewish citizens became invisible, it
was easier for hate to grow. Similarly, laws which brought the appearance
of Jews closer to stereotypical images used in Nazi propaganda - such as
laws forbidding them to buy new outfits or shaving cream - served the
goal of intensifying fear of them.

mind map they created and reflect on
citizens’ role towards discriminatory or
racist laws:

» Do the anti-Jewish laws correspond
to the keywords on the mind map?

« Whatimpact did these laws have on
the Jewish population long-term?

» Whatimpact did these laws have on
the non-Jewish German population?

« Can it be that the German citizens
were not aware of the exclusion of
Jewish citizens, if this was regulated
by laws?

» Do you know of any laws which can
lead to the exclusion of groups of
people in your country?

» How do you react to these laws?

Source: Anne Frank Zentrum. This method
has been adapted for the purposes of the
German-Israeli Youth Exchange.
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1933

Books written
by famous
Jewish writers,
philosophers,
publishers etc. are
burned in public

1935

Jews are forbidden
to hoist the flag of
Germany

1935-1936

Jews are banned
from parks,
restaurants and
swimming pools

1938

Jews are excluded
from cinema,
theatre, concerts,
exhibitions, beaches
and holiday resorts

1939

Jews are no longer
allowed to purchase
new clothes

April 1933

Germans are told not
to buy from shops
and business
owned by Jews

1935-1936

Many Jewish
students are
removed from
German schools and
universities

1935-1936

Passports for Jews
to travel abroad are
restricted

1938

Jewish children
are expelled from
German schools

1939

Jews are evicted from
their homes without
reason and notice

1934

Jews are excluded
from military service

1935-1936

Jews are no longer
allowed to vote
and lose German
citizenship

1938

Jews' passports are
stamped with a red
letter 'J'. Some have
passports removed
to prevent them
leaving the country

1939

Radios are
confiscated from
Jewish people

1939

Jewish students
are excluded from
exams in medicine,
dentistry, pharmacy

and law

September 1939

Jews are forbidden to
leave the house from
20:00 until 6:00 the
next morning. In
the summer - 21:00-
05:00)

1940

Jews' telephones
are confiscated

1941

Jews are forbidden
to keep dogs, cats
and birds

August 1941

Jews are prohibited
from smoking

1942

Typewriters,
calculators and
duplicators are taken
away from their
Jewish owners

December 1939

Jews are not
allowed to purchase
chocolate

1941

Jews are forbidden to
leave the country

June 1941

Jews are no longer
allowed to buy soap

September 1941

Jews are prohibited
from using means
of transportation

without special
approval

February 1942

Blind or deaf
Jews are no
longer allowed to
wear armbands
identifying their
condition in traffic

December 1939

Jews are no longer
allowed to visit sports
and athletics clubs

1941

Jews over 6 are
forced to wear a
Yellow Star of David
with the word 'Jew'
written on it

June 1941

Jews are forbidden to
buy shaving cream

November 1941

Cameras are taken
away from their
Jewish owners

February 1942

Jews are not allowed
to receive milk

or eggs

All index cards with anti-Jewish laws are available for download at this link:
www.conact-org.de/guidebook
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Diversity of
Memory Cultures

History itself cannot be experienced
directly. The diversity of contemporary
culture(s) of remembrance in Germany
and Israel shapes our perception and
understanding of the Shoah. These cul-
tures of remembrance are conveyed in
family, educational, scholarly, political
and cultural contexts in which different
narratives play different roles. The dis-
tinction between what is remembered
and how it is remembered is of the ut-
most importance. This method helps
participants recognize the diversity of
memory practices in both countries and
reflect on the contents (what) and forms
(how) of memory practices.

Q 90 minutes

Moderation cards, pens, if necessary pictures of places of

remembrance in Israel and Germany
% Note: The use of images and examples is recommended,

as the participants may initially find the topic of memory

culture abstract.

» Exchange ideas about the concept of
a "culture of remembrance”

» Promote reflection on and exchange
of knowledge about memory cultu-
res in Germany and Israel

- Differentiate between the object of
memory (what) and reflect on the
form of memory (how)

------- ®eccccccccccccccccccsssssssscccs,

ecccee®

8 : 10-30
Age: 16+

eeccccccccccccscccscccccse

®ecccee

.
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Process: :

Introduction (10 min.): To begin, the mo-
derators announce the topic of the exer-
cise, "Remembrance Culture(s) in Ger-
many and Israel," and conduct a short
brainstorming session with the entire
group on the concept of "Remembrance
Culture." The brainstorming ideas are
written up on a flipchart.

Individual Work (10 min.): Each partici-
pant writes down three essential places/
forms of remembrance that are either:

« Important to them personally, or

» Important nationally

Full Group Discussion (15 min.): Individu-
al participants present their selections.
Afterwards, the moderators ask them
the following questions:

+ Dothe "spaces/places” that you per-
sonally consider important play the
same role in national practices?

+ Do the "spaces/places” that are con-
sidered nationally important play
the same role in the practices you
personally consider to be important?

Group Work (30 min.): The following
two questions can be discussed in small,
mixed German-Israeli groups:

» Which specific dates are commemo-
rated in Germany/Israel regarding
the Shoah?

+ At which (real or virtual) places is the
Shoah remembered in both countries?

The small groups collect the object of
remembrance — (what) is remembered
—on red moderation cards and the form
— (how) it is remembered — on green
moderation cards.

Example I:

What: Yom HaShoah (date of the War-
saw Ghetto Uprising)

How: commemoration ceremonies,
standing still during the two-minute
siren

Example Il:

What: "Stumbling Stones" (remembran-
ce of the fate of those persecuted by
the Nazis)

How I: brass plaque embedded in the
pavement of the sidewalk in front of the
former houses of Nazi victims

How II: citizens' initiatives in which neig-
hbors research what happened in their
houses, streets, and neighborhoods

Optional Additions: Pictures of memo-
rial places and rituals are displayed (for
example Yad Vashem, Holocaust memo-
rial, “Stumbling Stones,” Memorial Day
November 9/January 27, people standing
still on Yom HaShoah, etc.). The groups
can then choose which photos they want
to discuss.

59




Dealing with History

Photos could also be made available
that participants describe as "typical” or
"surprising" (based on their experience
and level of knowledge).

Full Group Discussion (15 min.): Presen-
tation of group work

Closing Discussion (10 min.):

« What similarities and differences do
you observe in the memory rituals
(how) of Germany and Israel?

+ What similarities and differences do
you observe in the objects of memo-
ry (what)?
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Exchange and reflection on memory cultures in both countries should
help the group of German-Israeli exchange program participants come
up with its own ideas about a joint commemoration ceremony. The aim
is not to distinguish between "good" and "bad" commemorative rituals,
but rather to design a commemoration ceremony that does justice to as
many members of the group as possible. The ConAct publication "Ge-
meinsam Erinnern - Briicken Bauen" (Remembering Together - Building
Bridges Together) contains numerous materials for that can aid in the
development of a more in-depth approach to the remembrance of the
Shoah and the design of a joint commemoration ceremony as part of
the German-Israeli youth exchange.

The participants think back to the flip
chart where they documented their brain-
storming session on the concept of a "cul-
ture of memory," and the moderators ask:

« Whatisimportantto youin your cul-
ture of remembrance?

« Is it possible to find a common form
for these memory cultures in the de-
sign of a bi-national memorial cere-
mony for the group?

Source: ConAct, Handbook on Memory and
Commemoration in German-Israeli Youth
and School Encounters ,,Remembering To-
gether —Building Bridges*.
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Tracing History

Forms of decentralized remembrance
are becoming increasingly important in
efforts to give young people access to
the history of National Socialism. The
search for historical traces is a didactic
approach that resembles the composi-
tion of a historical puzzle. It uses various
media and techniques to create individual
approaches to historical knowledge, the-
reby allowing young people to actively
participate in the "securing of evidence"
and history(s). In Israel, researching one's
own family history is an integral part of
both formal teaching and the collective
narrative of Jewish mainstream society.
In Germany, on the other hand, the search
for historical traces is primarily guided by
the history of places of residence or of
specific people and is conducted within
the framework of a project day, typically
outside of a school context. Family bio-
graphical work tends to take place in the
private sphere. With this guideline, we
want to encourage the use of the histori-
cal tracing method as a joint and partici-
patory learning process in German-Israeli
youth encounters — whether in projects
lasting several months or as one program
component among others.
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» Animate participants to engage in
cooperative and participatory learning

 Perceive history/the past as part of
a personal and/or collective memo-
ry, part of experiences and part of a
learning process

» Recognize different perspectives of
historical memories as narratives

» Encourage young people without
a direct biographical connection to
discover the history(s) behind the
places and the diversity of biogra-
phies and memories by searching for
(historical) traces

» Acquire historical facts and convey
historical knowledge

» Strengthen young people's sense of
personal responsibility and action

» Enable dialogue between generati-
ons and contact with contemporary
witnesses

» Reinforce awareness of experiences
of discrimination and regard for re-
sistance and civil courage

10 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000,
.

Depending on the topic/question and form of presentation,
a search for traces can last several weeks, or even two to six
months. It is worth making use of regional or local opportunities
for historical tracing related to the National Socialist period (e.g.
digital or analogue exhibitions, eyewitness interviews, audio
walks, "stumbling stones," geocache tours). This way, tracing
can also be integrated into the youth exchange as a daily or even
several-hour program unit.

Note: This method requires time-consuming and patient prepa-
ration by the accompanying teachers. This applies in particular
to a historical search for traces that has already begun in the
run-up to the youth exchange and whose documentation and
presentation will be completed jointly during the youth exchange.

Any group size
Age: 13+

« Depending on topic and access as well as documentation
% purpose: content-based worksheets, introductory films, mo-
bile phone cameras, voice recorders, rechargeable batteries,

CDs/DVDs, etc.

« Depending on form of presentation, e.g. for wall newspaper,
exhibition, lecture, geocache, audio walk: PC, projector, pro-
jection screen, lectern, headphones, or loudspeakers

Note: Additional costs should be calculated to account for ne-
cessary consumables and presentation materials.

000 0000000000000000000000000000000000000000000000000000000000000000000000000000000000000008
. .
0 0000000000000 000000000000000000000000000000000000000000000000000000000000000000000000°

©000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000°
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Process:

Searching for traces means looking clo-
sely and observing — and seeing more
than is obvious at first glance. The
search for historical traces relating to
the time of National Socialism and the
Shoah is intended to show young people
the various levels of the history(s) of
places and/or biographies. In addition
to imparting historical knowledge, this
didacticapproach aims to actively invol-
ve every young person and encourage
them to independently engage with this
time and its people. This also helps the
effects of the history(s) studied on the
present and the future to become clear.

Traces are gathered and historically clas-
sified with the help of applicable spe-
cialist literature and contacts at libra-
ries, archives and museums, as well as
contemporary witnesses. These sources
can also serve as jumping off points for
further traces. A historical traces search
can be designed using a variety of peda-
gogical exercises: mind mapping, brain-
storming, biographical work in small
groups, writing workshops, interviews,
and much more. ' The traces can then
be presented in the form of an exhibi-
tion, a lecture, a photo book, or a digital
educational trail (or a number of other
possibilities). 2

A search for the traces of
Nazi history may have its starting point
in a physical place in Germany. However,
it can also have its starting point in a
person or biography in Israel and then
"lead back" to Germany. It can be helpful
to use a finished historical trace search
project as a starting point for one's
own search. For example, many cities
in Germany offer tours that delve into
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the city’s former Jewish life. There are
many projects on schools and their for-
mer Jewish pupils or on former Jewish
neighborhoods, such as the well-known
"Stumbling Stones" project.

Every search for historical traces can be
divided into the following stages:

—_

Identifying the topic
2. Formulating the question

3. Creating a timetable (deciding on
duration, tasks, and responsibilities)

4. Research (archives, evaluation of
sources, literature)

5. Contemporary witnesses
6. Display/presentation format

Every German-Israeli search for tra-
ces requires both a topic and a central
question to explore. In most cases the
starting point is obvious: the residence,
the school, the house on the street that
the participants walk past every day.
There are countless geographical places
that one can use to find out about and
speak about Nazi history. Usually it is
the people who are connected to a place
that are most worth speaking about.

This sort of research can also lead to one's
own family history during the Nazi era.
A cautious approach is therefore recom-
mended in the context of German-Israeli

' Chapter | and Il from the handbook may be
helpful when embarking on a historical search
for traces.

2 An illustrative selection of the results of histori-
cal trace searches can be found in the diagram and
bibliography to this chapter on pages 68-71.

youth encounters. While the search for
traces within the family is widespread in
Israel, this is not always the case for all
participants in Germany. If family bio-
graphical research is planned, it should
commence in the run-up to the exchange
program, and it should likewise be part
of the preparatory process on both sides.
During the program it is important to
be sensitive to the common thinking in
"successor generations of the victims"
and "successor generations of the perpe-
trators". Not all participants identify with
this, and a nuanced approach towards
diverse family histories may help them
critically examine this way of thinking.
It is therefore recommended that the
German and Israeli group leaders address
the backgrounds and traditions of com-
memoration and remembrance in both
societies before facilitating a joint search
for the traces of family biographies. The
discussion in the group should always
focus on asking to each other; this con-
tributes to a sense of common unders-
tanding and coming together through
the individual family histories and their
contemporary significance for the parti-
cipants. The goal must always be to work
together to discover the contemporary
significance of this history and possibly
also to gather inspiration for action that
can be taken in the present (cf. Chapter
3, Practical Guidebook Part 1).

To get started, the educators on the Ger-
man side can raise following questions:

» Where doyou live?

+ Which places/people would you like to
know more about?

» Do you know anything about the
name of the street where you live or

where your school (or places you com-
monly go) is located?

+ Who used to live/work/go to school
there?

» What was there during the National
Socialist period?

« What happened there during the
Nazi era?

Further example questions that also
involve the Israeli participants:

» Think about where and in what form
your city remembers/memorializes
the period of National Socialism / the
Shoah. What is documented there?
Who is remembered there and how?

« Consider whether you know about any
places of persecution or resistance in
your city. Who is remembered there
and how?

 Think about what common interests
connect you and what places or peo-
ple you associate with them. What is
the history of your club or school? Do
you know the history of your sports
team? What did the teachers and peo-
ple from other professions do during
the Nazi era?

« Also consider whether you know Jewish
personalities who are also remembered
in Israel who were born in Germany or
in other European countries. Perhaps
these are people who made their names
in politics, science, or culture and after
whom a square or street is named in
Germany or/andin Israel. Ask yourselves
if there are historical overlaps/matches
with the Israeli group. Are people living
in your city in Israel who had to flee Eu-
rope, were persecuted and survived?
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O

Next, all the information that the parti-
cipants have thought up or found is as-
sembled in one place. Most of the time
the areas that require more research will
already be obvious. During this phase
of the project, youth can be assigned
specific tasks depending on their indi-
vidual strengths and interests. These
tasks include researching online or at
the library, watching films, interviewing
people, writing, drawing, or designing.
For example, a person who can speak
several languages can access additional
sources. Good time management and
a comprehensive overview of required
steps are immensely important if so-
mething is to be presented at the end
of the search.

After this initial gathering of informa-
tion and the distribution of tasks, the
search or research begins. This can take
place on-site: What does the area/place
look like today? Did it look like this in
the past? What has changed? What
does the surrounding environment
look like? Are there commemorative
plaques, information panels, or name
plates that make reference to the pla-
ce's history? In smaller communities
and cities there will often be a know-
ledgeable local researcher as well as
additional city and state archives. Does

66

the place have its own archives? Is there
alocal history museum or a history as-
sociation that deals with Nazi history?
Can we involve our Israeli partners in
the search and consult archives the-
re? Searches can be carried out in local
state and city archives, in the archives
of our own organizations and towns, as
well as supra-regionally in the German
Federal Archives, at the International
Tracing Service Bad Arolsen, at memo-
rial sites, museums and other places of
remembrance. It is also worth consul-
ting contemporary witnesses, libraries,
books and the Internet.

The research is documented as it is col-
lected in order to prepare for the final
phase of the project: the presentation.
The form of presentation is chosen at
the beginning of the project and de-
pends on the topic, the amount of time
dedicated to the project and the amount
of material thatis available following a
preliminary research phase. Everything
is possible, from lectures, a newspaper
article, short films, and interviews with
contemporary witnesses to city walks
and exhibitions, as the selection in the
appendix shows.

1. The following points should be taken into account when searching
for historical traces with German-Israeli exchange groups:

+ The identification of the topic and formulation of the question, as
well as the research itself, should be jointly determined, and this
must take place before the youth exchange begins.

« The approaches are different due to the different connections to
the history of National Socialism (history(s) of the perpetrators and
locations of events in Germany, history(s) of Jewish victims in Israel).

+ Because of their different backgrounds, both countries enable access
to different sources. Being able to conduct research on the spot in
Israel provides more material, more clues and, if necessary, contacts
to living contemporary witnesses.

« The variety of different experiences/individual references and ap-
proaches to the history of National Socialism present in a group
means that participants will represent a variety of perspectives. It
is important to be as open as possible to all of these perspectives so
that the search for traces is interesting for all participants.

2. A search for traces can be conducted to learn more about different
groups that were persecuted during the Nazi era. It is important here
to find points of contact with the youths’ own lived realities in order
to clearly demonstrate how the past impacts the present.

It may also be possible to search for traces of other periods in German
history or the history of the State of Israel. The history of German division
and/or the reunification of 1989/90 are good options for Germany. Given
that both countries can now be considered "migration societies,” the
relationships between migration and place and the migration histories
of individuals can also be investigated and presented.
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Diagram — Topic Selection, Approach

Historical Search for Traces (National Socialism/Shoah-era)

Synagogue
(or other Jewish
institutions)

Street/
Square

Former forced
labor camps/
Concentration camps

City/Village/
County
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Places

Residence

Memorial site

Former

Perpetrators and victims:
political organizations,
administration, parties,
foundations, clubs, pro-
fessional associations

Former
residents of a
neighborhood

Political, academic,
cultural or
religious figures

The search for historical traces requires
a process, resources, and contacts, as
well as time

- Historical sources, original docu-
ments, Internet research

« Archives, libraries, and museums

« Memorials and memorial sites, places
of remembrance

« Video interviews with contemporary
witnesses

students

Former Jewish
community/
residents

Forced
laborers

Family
(grandfather,
grandmother,

aunt, uncle)

« Photos, other visual images, publica-
tions, newspapers, minutes, letters,
film material

The following forms of documenta-
tion/presentation are possible (goal):
exhibition (analogue and digital), video
interviews, short films, audio walks
or digital educational trails, city tour,
geocaching tour, lecture, publication,
artistic piece — artwork, joint comme-
moration ceremony.
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Dealing with History

Suggestions for and experiences con-
cerning the historical search for traces
(sources and links)

A wide variety of sources is available
on the internet, including newspaper
reports on family biographical tracing,
online exhibitions, and project websites
on regional historical tracing of the Na-
tional Socialist era, as well as resources
and research manuals. The sources and
links listed here are only a selection and
areintended to serve as a starting point
for your own historical search.

Resources and Guidelines

 Federal Agency for Civic Educa-
tion (Bundeszentrale fiir politische
Bildung, or bpb), Topic - Search for
Traces: www.bpb.de/lernen/pro-
jekte/geschichte-begreifen/42310/
spurensuche?p=all

¢ Learning with documents — Educa-
tional work with ITS (LaG Magazine
from June 27, 2018 (06/18): http://
lernen-aus-der-geschichte.de/Ler-
nen-und-Lehren/Magazin/14079

* Worksheets on historical project
work. Guidelines for students (dow-
nloadable brochure):
www.koerber-stiftung.de/media-
thek/arbeitsblaetter-zur-histori-
schen-projektarbeit-1165

« Historical Tracing Project lead by
the Saxon Youth Foundation (“Help
with History Traces,” downloadable):
www.saechsische-jugendstiftung.
de/programme-projekte/spurensu-
che/downloads-spurensuche
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Historical Tracing Projects:

 National Socialist Family History:
www.ns-familien-geschichte.de/

+ “Stumbling Stones”:
www.stolpersteine.eu/links/

« Study Circle on the German Resistan-
ce 1933-1945:
www.widerstand-1933-1945.de

 Results of a practical research pro-
ject entitled “Sites of Memory. For-
gotten and intertwined histories”:
www.ash-berlin.eu/forschung/
forschungsprojekte-a-z/erinne-

rungsorte/

« Searching for Traces — Finding Traces,
Learning from History, Project:
http://lernen-aus-der-geschich-
te.de/Lernen-und-Lehren/con-
tent/4354

* School project entitled “Hist-o-mat”
at the Institute for the History of
the German Jews (Institut fiir die
Geschichte der deutschen Juden, or
IGdJ), Hamburg:
www.geschichtomat.de/

German and International Memorials,
Places of Remembrance, and Archives

* Holocaust Memorials. Monuments,
Museums and Institutions in Com-
memoration of Nazi Victims
www.gedenkstaetten-uebersicht.de

* Memorials. On the material and spe-
cial performance of National Socialist
memorials — A photo documentation
www.gedenkorte.net/

 European Memorial Sites, 1933—45:
www.gedenkorte-europa.eu/

« International Tracing Service Bad
Arolsen: www.its-arolsen.org/

¢ German Federal Archives: German
Reich 1933-45: National Socia-
lism: www.bundesarchiv.de/DE/
Navigation/Finden/Epochen/Deut-
sches-Reich-Nationalsozialismus/deut-
sches-reich-nationalsozialismus.html

¢ Yad Vashem. The World Holocaust
Remembrance Center, Education and
E-Learning: www.yadvashem.org/
education.html

Exhibits, Geocaching, and Audio Tours

» “Searching for Traces.” Jewish School-
girls and the National Socialist period
at the Maria Theresia School in Augs-
burg www.datenmatrix.de/projekte/
hdbg/spurensuche/index_extern.html

* Past[at]present. History in Format:
http://past-at-present.de/

» National Socialist Family History,
Digital Educational Trail:
www.ns-familien-geschichte.de/
themen/digitaler-lehrpfad

* “Peace and Reconstruction Com-
munity” resistance group (Lucken-
walde), geocaching tour: www.
zeitspuren-luckenwalde.de/geo-
caching/.

¢ Inthe Footsteps of Janusz Korczak.
Results of a History Trace on the
Life and Works of Janusz Korczak:
https://jkorczak.wordpress.com/

Video Interviews

e Yad Vashem. The World Holocaust
Remembrance Center, Education
and E-Learning:
www.yadvashem.org/education/
educational-videos.html

 Centropa. Center for Jewish History:
www.centropa.org/

» United States Holocaust Memorial
Museum: www.ushmm.org/learn
und www.ushmm.org/outreach/
en/media list.php?MediaType=OH

* Forced Labor Online Archive (Freie
Universitat Berlin):
www.zwangsarbeit-archiv.de/

 Federal Agency for Civic Education,
video interviews:
www.bpb.de/lernen/projekte/
geschichte-begreifen/42318/video-

interviews?p=all

Films

+ “Remember, but how? Challenges for
the Memorial Pedagogy of Tomor-
row,” 2012
www.bpb.de/mediathek/143108/
erinnern-aber-wie

o “My family, the Nazis, and me,”
R: Chanoch Ze’evi, 2012: A very
personal and moving documen-
tation from the director about
the children and grandchildren of
one of the most well known Nazi
perpetrators:
www.dailymotion.com/video/
xrk987
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Discrimination
and Exclusion

Young people from Germany and Israel have a lot in common,
yet every participant brings their own individual characteristics
to a youth exchange program. Young people vary, for example,
with regard to their ethnicity, religion, cultural identity, their
sexual orientation, and/or their political views. This diversity
can function as a starting point for interesting and rewarding
discussions and it can be a valuable part of group experience —
atthe same time it can lead to both apparent and less obvious
forms of stereotyping, discrimination, or even exclusion of
participants.

When differences between people lead to marginalization of
individuals or groups, youth exchange facilitators are confronted
with topics that they must take seriously and address. This
requires that facilitators recognize discrimination — in
mainstream society and within the groups of youth that they
work with.

Raising awareness of this topic is important because
discrimination is often subtle and can take different forms.
Most people cannot claim to be completely free of it. We often
ostracize other people without intending to or realizing that
this is what we are doing. Certain ways of behaving and verbal
images are often used in an almost automatic way. Structural
and institutional discrimination is firmly established, based
on norms and rules that reproduce power imbalances. Racism,
anti-Semitism, and sexism are deeply ingrained and learned
elements of our culture, across different communities and time
periods, and they affect interactions between individuals.

What can youth exchange facilitators do about this? As
challenging as this may be, facilitators are encouraged to confront
situations and structures of discrimination, raise awareness on
these topics and understand the mechanisms that exclusion
is based on. The objective is to empower all participants to
engage in sensitive and reflective personal interactions with
one another.

The selected methods in this handbook can offer useful tools for
confronting different types of discrimination. For example, the
“Language and Discrimination” activity encourages participants
to think about everyday figures of speech and expressions and
to discuss how targeted people may feel by being addressed
with these expressions. Changing the perspective sharpens
the level of awareness within the group and leads to a more
sensitive use of language.

Discrimination always targets specific groups of people; that
is why it is so stable. Where there are people who are being
marginalized and deprived of their ability to participate,
there will be people who enjoy privileges because of this
marginalization and deprivation. A major challenge is therefore

to recognize these privileges without feeling guilty about them.

Implementing methods such as the “Talking Chairs” addresses
this challenge directly. The methods provide suggestions for
how facilitators and participants can exchange ideas about
privileges, recognize forms of discrimination and enable all
participants in the group to feel that they can participate and
be appreciated equally. Ultimately, all participants benefit from
a conscious approach to forms of discrimination; almost all of
them have experienced marginalization or exclusion on the
basis of a particular personal characteristic.
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This activity introduces the terms and
concepts which will be used in the ac-
tivities dealing with discrimination and
exclusion. The facilitators can find out
how much understanding exists in the
group and build on that before moving
on to more demanding activities.
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« Introduce the topics of discrimina-
tion and exclusion

« Activate existing knowledge of the
topics

« Raise awareness of differences bet-
ween terms

« Agree on definitions to describe
structures of inequality
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60 minutes 10-20
Age: 15+
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Flipchart paper,
marker
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The facilitators start the activity with
a brainstorming session based on this
question:

“Where could discrimination exist
among young people in my school/
youth club/community?”

The participants collect the most
important keywords and write them
down in the form of a mind map.
Afterwards, the participants are put
into mixed groups of 4-5 people, and
each group receives a flipchart paper
and markers. Taking the following
questions as a basis, the participants
talk to each other within their groups
and on the flipchart paper make notes
which are clear and easy for everyone
to read:

« How would each of you define discri-
mination?

« Who discriminates against whom?

« Why does anyone discriminate
against someone else?

« In what way can discrimination
happen?
« Where does discrimination lead?

« Why is it sometimes difficult to re-
cognize discrimination?

« Canyouremember a situation whe-
re you felt discriminated against by
someone else? If you feel comfort-

able talking about it, please share
it within your small group.

« As a group, please come up with a
definition of “discrimination” that
is as short and precise as possible
and which all of you can agree with.

The participants have 20 minutes for
this activity. Afterwards they come
back to the bigger circle and each
group has ca. 5 minutes to present the
results of their brainstorming, as well
as the definition they came up with.

When all presentations are complete,
the facilitators can discuss how easy
or difficult it was for the participants
to come up with a single definition of
“discrimination”. If they wish, the par-
ticipants can take a few more minutes
to think if they would like to add anyt-
hing to their definition. They are asked
to write their definitions on a sheet
of flipchart paper so that everyone
can read them and hang them visibly
in the room. During the rest of the
activities related to “Discrimination
and Exclusion,” the participants can
return to the definitions and discuss
any new parameters they discovered
during the process.
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Language and
Discrimination
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: Overview:
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Itis not unusual to encounter stereoty-
pes in phrases such as, “That’s how Ger-
mans/Israelis are!” when groups from
the two countries come together. Such
stereotypes are often common even
among educators. This activity aims
to raise awareness of the labeling pro-
cesses that occur in the everyday use
of language and create a dialogue on
how language reproduces stereotypes.

........................

.........................

« Think critically about the use of cer-
tain words and expressions

Discuss the way that language car-
ries and transfers stereotypes

» Raise awareness of invisible acts of
labeling through language

Suggest alternative ways of ex-
pression
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90 Minutes 5-30
Age: 16+
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Presentation cards,
markers, pin board
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The participants are asked to form small
groups of max.4-5 people. They are asked
to take a few minutes to themselves and
think of a word or expression which —in
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their view —could be seen as stereotypical
or even discriminatory against a person or
a group of people. The facilitators could
give examples of expressions which are

either known as clichés (such as jokes ab-
out blond women) or even discriminatory
for certain population groups (such as “Po-
lish departure' or “getiirkt*” in a German
context or “Frenkim®” and “Arab job*” inan
Israeli context).

The small groups have 15 minutes to discuss
the following questions and prepare the
results for discussion in the bigger group:

» What expressions do you remember
hearing about people who are consi-
dered as different?

»  Which groups of people are mentioned
most in these expressions?

» Do you remember hearing something
particular about people from Germany/
people from Israel?

» Whatkind of associations do you make
when you hear those terms or state-
ments?

» What impact do these kinds of state-
ments have on us?

The participants return to the bigger
group and present their results. The fa-
cilitator clusters the results according
to categories (such as gender, ethnicity,
social status etc.).
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The following guiding questions can be
used to moderate the discussion:

» Why do you think that these phrases
are labelling/stereotyping?

» Whatkind of impact do you think the-
se statements have on the people they
refer to?

« Do you still use these kinds of expres-
sion, even though you know they have
negative connotations?

+ Doyou thinkthat stereotypes expressed
through language can lead to discrimi-
nation? Why?

« Isthere an alternative way of expres-
sing certain phrases? For example;
“People with disabilities” instead of
“the disabled”.

'Polish departure (“Polnischer Abgang”): German
term used for people who leave a party oran event
without saying goodbye

2 Getiirkt (“Turkished”): German term for “faked”
or “falsified”

* Frenkim: Hebrew derogatory slang name for
Jews properly known as Sephardim

* Arab work (“Avoda aravit”): Hebrew term for a
jobthat has been done badly and unprofessionally

* See page 74.

This activity is suitable for continuing the discussion and promoting further
exchange among the participants on the topic of stereotypes and discri- :
mination. It is recommended that the method be used in addition to the :
opening exercise “Discrimination is...”.* Discrimination which manifests :
through language is not always visible, nor is it obvious for every participant.
Certain stereotypical images can be funny for the majority of the group
and they reproduce common social attributes. At the same time they can
create a stressful situation for the people who are affected by them. For this
reason, this exercise requires a relatively high capacity for reflection. The
facilitators should therefore draw attention to the perspective of people
who might be affected by these kinds of expressions.
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This activity can function as a warm-
up, encouraging participants to reflect
on stereotypes, labeling, discrimination
and inequality in the society where they
live. By being asked to position them-
selves in response to various questions,
the participants hear opinions which
differ from their own. In the process,
they learn about the different aspects
of identity that have an impact in other
participants’ lives.

78

Introduce the participants to the to-
pic of discrimination and exclusion

Create awareness about different po-
sitions and opinions within the group

Recognize and question own perso-
nal points of view

Raise awareness of own stereotypes
within each participant

© 000 0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000,
.

8

60 minutes 10-20
Age: 15+
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Index cards,
marker pen
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The facilitators ask questions and the
participants are asked to position them-
selves in one of the four corners of the
room, depending on which answer re-
presents their best response. Four index
cards show how far the participants
agree with the question or statement.
For example:

and comments from each corner. Alt-
hough sharing opinions in this met-
hod is voluntary, the facilitators should
make sure that voices from all four cor-
ners are heard and listened to by everyo-
ne. The facilitators can also ask specific
participants for their opinion if they see
that those participants tend to remain

quiet. Depending on the

feedback, each round of

®ecc00cc00000000000000000000000000000000000000000 00°

The index cards can either be placed
on the floor or pinned to the wall in
the four corners of the room. The par-
ticipants can also position themselves
between the cards if they don't want to
show a clear preference for one corner.

After the participants have positio-
ned themselves, the facilitators move
around the room and gather opinions

0 % yNever »Not at all k questions can last 10-15
:  minutes. The facilitators
»25 % »Sometimes »Not reall f  shouldbeaware that the
] Y i exercise can be tiring as
the participants remain
$ 50% »Usually »Maybe ¢ standing. Therefore it
: is agood idea to gather
»100%  »Most of the time »Certainly  : opinions that are as di-

verse as possible and, if
necessary, conclude after
3-4 rounds of questions.
The group should be split if there are
more than 20 participants.

Depending on the needs of the group,
the facilitator can start with simple intro-
ductory questions related to stereotypes,
discrimination and exclusion. Then the
group can move on to questions which
are thematically structured or which can
trigger more thorough discussions.
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Educational tip

Example questions:

Do you ever give any thought to discri-
mination and exclusion as a topic?

Do you think that discrimination af-

fects everyone?

Do you think it’s possible to have no

stereotypes or prejudices?

Do you think a verbal expression which
you use could be hurtful for someone

else?

Do you ever get labeled with a stereo-
type because of your ethnicity/origin/
religion?

Do you ever label someone else with

a stereotype because of their gender?

Do you think your school is an environ-
ment which promotes diversity?

Do you learn interesting things at
school about people with a different

ethnic/religious/cultural background?

country and what is not.

The facilitators should make sure to not JUST gather opinions but
also to ask questions which tackle important aspects of the topic.
For instance, when answering the question “Do you think there
are typical German names?”, a number of participants might give
names such as “Jonas” or “Hanna”. The facilitator could then ask
if the participants know that both names are of Hebrew origin.
The facilitator could mention that names such as “Mohammed”
or “Nur” are also statistically very common in both countries. As a
result, the group can discuss the issue of what is “typical” for each

» Doyouthinkthere are typical German/

Israeli names?

Do you think positive labeling is a pro-
blem (e.g. “Black people have good

rhythm”, “Jewish people are clever”)?

Do you think your group of friends is
diverse (in terms of gender, ethnicity,
religion, culture, languages etc.)?

Are all religious celebrations in your
country given the same importance?

Do you take interest in languages spo-
ken by other people in your country?

Do you think some languages are more
valued than others in your country?

Do you think every public place should
have a restroom just for men and an-
other just for women?

Do you think some people in your com-

munity have fewer rights than others?
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Variation of the method

Other topics, such as “Dealing with History”, can also be introdu-
ced using this method. The facilitators should adapt the questions
depending on the needs of the group and the topic of the session.
They may also have to adjust the responses on index cards to fit
the questions.

Example questions: “How do you deal with the history of National
Socialism in your family?”, “To what extent do you feel related to
the history of National Socialism in the community you live in?”,
~Remembrance is important but do you think we should focus more
on the future?”
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Talking Chairs

........................
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This method was adapted from the An- « Become aware of personal opinions

ti-Bias approach and creates an alter-
native dialogue format for participants
to reflect on the topics of inequality and
discrimination. Using the method, par-

and encounter alternative opinions

 Express opinions without being in-
terrupted

ticipants become aware of their perso- « Sensitize participants to communi-

nal view on the topics that are touched
upon. At the same time, they are con-
fronted with unexpected opinions from
other participants.

cation issues

« Introduce inequality and discrimina-
tion as topics

« Reflect on nature of discrimination
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30 minutes activity
and 30 minutes discussion

&8& 10-30
Age: 16+

Chairs, dance music, laptop and speakers,
bell or singing bowl
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The facilitator prepares discussion questi-
ons/themes in advance on which the parti-
cipants should share their opinion in pairs.

and a new question is asked.

An even number of participants is requi-

red for this method. Depending on their
number, the participants arrange chairs
in facing pairs. The facilitator plays music
in the room and the participants walk
around the chairs. When the facilitator

stops the music, the participants sitin . pid any of the questions irritate you?

participants form a circle and the faci

raise the following questions:

pairs in the available chairs. The modera-

tor reads out a discussion question and
now each pair has two minutes to talk
about it. Each person in the pair has one « How did you feel expressing your
minute to talk about the question/thesis.
The other person listens carefully and
does not interrupt. Gestures and move-

process?

being interrupted?

+ How did you feel being the listene

ments showing approval or disapproval

should also be avoided. The facilitator si-
gnals the end of each one-minute period
with the singing bowl or bell. When the
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Oor wrong answers.

two minutes are over, the music starts
playing and the participants get up and
walk around again. New pairs are formed

After 5 to 6 rounds of questions, the

tator draws the activity to a close with
a reflection round. The facilitator can

+ Howdid you find the communication

opinion without getting feedback or

r?

Regardless of the topic, the facilitator
should emphasize that there are no right

This method is based on themes which are often complicated and caniirritate
participants, confronting them with facing conflicting values. The alloted
time of one minute should not be exceeded as it is one of the main compo-
nents of the method. The time restriction is designed to bring positions to
the surface which the participants haven’t had time to reflect thoroughly on.

Another important componentin this method is the communication pro-
cess. The participants may express irritation at the rules of the method.
The lack of feedback during the communication allows the participants
to articulate opinions freely without being influenced by signs of appro-
val or disapproval. Moreover, they can choose their own speaking tempo
without fear of being interrupted by others who have a more dominant
communication personality.

Depending on the age, make up and needs of the group, the facilitator
can add or adapt the questions/theses. Other topics, such as identity
or dealing with history, can be also introduced using the same format.
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Discrimination and Exclusion

Example questions/statements for the discussion topic “Discrimination and Exclusion”

»

»

»

»

»

»

»

»

»

»

»

»
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Did you need to overcome any obst-
acles in order to be here?

What would you be doing normally,
if you weren’t here now?

Are you frequently asked where you
come from?

The color of my skin has never been
made an issue.

I don't care about people’s skin color;
for me, people are all the same.

People on magazines or newspapers
look similar to me at first sight.

| am used to being stopped by the
police/security forces more often

than other people.

| feel nervous when | stand in front
of passport control at the airport.

It makes a difference if a boy wears
pink.

| feel awkward if | see a man crying.
Women should shave their body hair.
Activities should be separated by

gender because boys and girls have
different interests.

O

»

»

»

»

»

»

»

»

»

»

In public spaces, only the language
of the majority should be spoken,
so that everybody can understand.

Speaking the language of the count-
ry you live in fluently is a must.

People over 50 years old cannot keep
up with new ideas.

The minimum age for voting should
be 16.

Wearing religious symbols can dis-
turb or offend other people.

We cannot adapt all building ent-
rances to the needs of handicapped
people.

We cannot take the wishes of every
individual in a youth exchange group
into consideration.

If people are poor, it is mostly becau-
se they are lazy.

Do you ever make jokes about the
area/neighborhood/city someone
else comes from?

Sometimes | lie about my back-
ground to avoid discussions.

» .

Example questions/statements for the discussion topic “Dealing with History”

»

»

»

»

»

How did the Shoah impact your
personal life?

Is there a story of a person affected
by the Shoah which you remember?

Itisimportant for everybody to visit
the site of a former concentration
camp.

Germans and Israelis cannot discuss
the Shoah with each other.

Young Germans and Israelis should
hold commemoration ceremonies
together.

»

»

»

A personal connection to this his-
tory is necessary in order to feel
empathy for the victims.

Dealing with the Holocaust focuses
too much on the past.

Young Germans and Israelis should
concentrate on the present and the
future.

» .
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Chapter Vv

Empowerment
and Participation

German-Israeli youth exchange programs thrive on interaction
with each other and on learning from each other. The
programs are currently taking place against the backdrop of
increasingly diversifying societies in both countries. In this new
German-Israeli space, facilitators can initiate shared learning
processes and new opportunities for action that empower all
participants to feel recognized and to take active roles during
the encounters. This aspect of empowerment aims to strive
for equal involvement of all participants. Moreover it supports
those participants whose histories and biographies are either
less visible or less represented, both in their daily lives as well
as in the realm of the youth exchange. In order to achieve this,
it is of significant importance for youth exchange leaders to
identify and positively assess individual competencies and
collective resources, which can then help the group to cultivate
new skills and experiences.

This “empowerment” approach is based on political acts of
resistance and solidarity that originated with the black civil
rights movement in the United States. The approach was first
outlined at the end of the 1970’s by the African American
social scientist Barbara Solomon. When engaging in diversity-
conscious educational and youth work in Germany and Israel, this
framework must be adapted to the social realities and needs of
the specific participants. Who participates in an exchange and
in what ways? Who plays what role? Who gets seen and listened

to? Empowerment within the context of youth exchange reveals
its fullimpact when individuals are given the space to appreciate
the complexities of their own personalities, engage in discussions
about them and unfold themselves creatively. It is also necessary
to ensure that youth exchange experts are sensitive to the biases
and inequalities that can surface within the youth group. What
stereotypical conceptions of the Other exist in the group? How/
when are we excluded because of presumed characteristics and
how/when do we exclude others? How do we sensitize ourselves
and which positive alternatives can we offer one another? (see
particularly Chapter 2 and Chapter 4).

The “Empowerment and Participation” methods build off of
these questions and topics. The following questions are intended
to support youth exchange specialists in making their programs
more diversity-conscious: In practice, does each activity speak
to all participants? How can the activities help unseen and
yet valuable aspects in participants’ biographies to be fully
expressed and appreciated?

The selected methods should provide positive food for thoughtin
order to give space to the histories and characters of the participants
in German-Israeli youth exchange programs. Participants shall be
inspired through play, for example using the "Super Heroes and
Heroines“ activity, to cooperate and contribute to the exchange
program with all their strengths and skills. Further methods, like
"My Favorite Celebration”, aim to make the unique aspects in
participants’ lives visible and to connect the participants via positive
events or occasions in their lives. The "Morning Echo" method
encourages participants to actively contribute to the reflection
and “historiography” of their exchange program.




Empowerment and Participation

Overview:

This is a creative writing activity
which helps participants to reflect
on celebrations and important
stages in their family and social
lives. It gives them the opportu-
nity to value rituals which are not
widely celebrated in their general
surroundings and invites the group
to connect over positive events.

Objectives:

Empower participants to connect through
celebrations of life

Encourage participants to express them-
selves in a creative way

Create space for expression of different fa-
cets of life (ethnicity, religion, rituals etc.)

Empower participants to value and share
diverse biographical elements

Strengthen the sense of belonging in
the group

30 minutes activity and 10-20 A4 paper, pens
5—-10 minutes for each
o Age: 14+
participant to read
Process:

The participants are asked to recall vari-
ous important moments in their life and
different celebrations which they have
been present at. The following questions
may assist them in this process:

» What special events do you celebrate
mostly at home?

 Does everyone around you know the-
se celebrations?
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« What makes these celebrations spe-
cial for you?

« Who do you celebrate this special
event with?

 Are there any rituals connected to
these celebrations?

« Which of these celebrations do you
wish everyone could experience at
least once?

The participants should now imagine that
they are publishing a book which includes
allthe celebrations they have come up with
and that are important to them. The book
should comprise about 5—7 chapters, with
one celebration per chapter. The partici-
pants give each chapter a title (ie. 57 titles)
which they write on a piece of paper. They
have approximately 5 minutes for this.

The participant hands the piece of paper
tothe personssitting to their right, so that
each participant now has their neighbor's
chapter titles. They read them silently and
pick the chapter that sounds the most
interesting to them. They then ask their
neighbor to write the story of this chapter.

The author takes back their list of chapter
titles from their neighbor and then has ab-
out 20 minutes to write the story related to
the title. They are encouraged to incorpo-
rate all the senses, memories and images
related to the specific celebration. They

should not worry too much about gram-
mar or vocabulary, and should be invited
to write in a free and creative way without
censoring themselves. When the time is
up, the participants are asked to share the
story they have written. Each participant
has about 5-10 minutes to read the chapter
and answer questions that might relate to
it. Although this part of the activity is not
compulsory, every participant should be en-
couraged to share their text with the group.

The following questions can help the
moderator guide a discussion after each
presentation:

+ Didyouall know about this celebrat-
ion/ritual?

» Does anyone else have a similar cele-
bration/ritual in their family or social
circle?

« Is this something you would like to
try with your friends or family?

1. Connecting over rituals and life celebrations creates a positive attitude

and strengthens the bonding effect within the group. After all the
celebrations and rituals have been shared in the group, the facilitator
can suggest that, during the exchange program, the participants
implement one of the things they learned. For example, the partici-
pants could learn how to sing a “happy birthday” song in German, or
discover that, according to the Hebrew calendar, their birthday could be
on a different day each year. They could learn that in some countries, the
name or saint's day is more important than the birthday, or they could
even share a traditional sweet that they usually eat at this special event.

. Facilitators are encouraged to think also of other topics which could

have an empowering effect for young people in the context of Ger-
man-Israeli youth exchange. At the same time, the activity can be
used also in order to talk about identity or life experiences in general.

For example:
« The five most exciting moments | experienced on this or a previous

trip to Germany/Israel.

- Five experiences or people which have motivated me or given me strength

« My lifein 5-7 chapters...



Empowerment and Participation

Overview:

This is an activity which encourages
the participants to spread positive
messages towards each other. The ac-
tivity focuses on appreciating the par-
ticipants' positive qualities and helping
them share their emotions in an open
and friendly way throughout the entire
exchange program.

Throughout All group sizes

the exchange
program

90

Age: 13+

Objectives:

- Enable the participants to share
their impressions and feelings in
written form

« Createa positive atmosphere throug-
hout the program

- Encourage the participants to focus
on the positive qualities of others

Envelopes (postcard
size), same number
of clothespins,
string, paper

Process:

On the first day of the exchange pro-
gram, the facilitators clip a number of
envelopes onto a piece of string tied
across a shelf/doorway/window shelf/
doorway/window etc.: one envelope for
each participant of the seminar, with
their name written on it. The partici-
pants are asked throughout the seminar
to leave one message for each partici-
pant by putting little notes inside the
envelopes. The short note can contain
a positive message, a kind thoughtora
compliment. The participants are encou-
raged to focus on the positive qualities
of each other, or perhaps even share an
emotion or an impression that they can
express better in written form.

The following questions can be used
to encourage the participants to take
part in this process:

« Is there someone you would like to
thank today?

Do youwant to compliment someone
on something that they said/shared/
were wearing?

O

What do you think that could brighten
up someone’s day? Leave a message!

At the end of the seminar, each person
takes home their envelope with the
notes inside. The envelopes can also
be opened in the last session of the
exchange program or during a farewell
party. The facilitators should participa-
tein this process as well.

This method is based on the
belief that every single per-
son has something positive in
them. The facilitators are advi-
sed to lightheartedly point the
envelopes out and frequently
remind the participants that
each of them needs to leave
one message to each partici-
pantin the group.

91



Empowerment and Participation

Overview:

This activity is designed to help .
the team make the most of all its
strengths and activates each par-
ticipant's unique talents, skills and
hidden powers. The activity also
encourages all the participants to .
be actively involved throughout
the exchange program.

Objectives:

Empower each participant to find and put
their unique strengths and skills into action

Create a positive attitude to the contributi-
ons made by each participant to the group

Foster cooperation between the participants

Encourage the participants to take on re-
sponsibilities in the team

The implementation of the super hero roles runs
throughout the exchange program

30—-45 minutes for each of the three planned sessions
(preparation, half time reflection, final reflection)

all group sizes

Age: 13+

Process:

Preparation: On the first day of the ex-
change program, the facilitator places
or hangs the super hero cards visibly in
the seminar room. The participants are
asked to take a look at them and think
which of them fits them best. The next
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Printed super
hero cards,
marker

step is a session where each participant
is asked to present their super power
and say a few words about why they
chose it. Every participant must choose
at least one super hero role. If several
participants select the same role, the

facilitators ask them to get together
and think how they can split up the role
between them or work together using
the role's specific power. Throughout
the course of the exchange program,
each participant is responsible for put-
ting their own hero role into action,
making sure that they fulfill their task
and cooperating with each other when
necessary.

Half time reflection: The next step is a
half time reflection in order to ensure
that every participant has been active in
their role. This session could take place
on the 3rd or 4th day of the exchange
program. The facilitators bring the group
together and ask:

» Haseveryone been active in the super
hero role they chose?

» How do you feel when you fulfill this
task?

» Do you need any support in doing
this?

» Doyou think you would like to switch
or add an extra super hero role?

The super hero roles can also be rotated
among the participants. This means they
can contribute to the program in more
than one way or perhaps even discover
talents and skills they didn’t know they
had. If they are not happy with their
choice, they can switch and select a
new role. The purpose of this activity is
not only to promote participation in the
group but also to encourage every par-
ticipant to activate their unique talents
and strengths.

The participants can also take a blank
card and fill it in with the name of the
super hero of their choice as well as a
short description of their super power.
They are also encouraged to cooperate
with other super heroes whose tasks
or strengths combine well with theirs.

For instance, the Coach and the Runner
can encourage others to participate in
a morning sports activity. The Early Bird
could assist them by making sure that
everyone is up early enough for the mor-
ning activity.

This means every participant contri-
butes to the daily program and uses
their unique skills and strengths. The
participants feel empowered about
their own capabilities as well as mo-
tivated to extend the cooperation
within the group.

Last reflection round: Around the end of
the program, the facilitators bring the
group together in a last reflection round
and ask:

» How did you feel with your role
throughout the whole exchange
program?

- Didyou have the chance to implement
your role actively?

- Did you learn anything new about
yourself/about anyone else in the
group?

- Didyou have the chance to cooperate
with someone else?

+ Was there a highlight moment which
you would like to share?

The super heroes Highlighter and
Ceremony Conductor could use this
moment to gather a few extra high-
lights and assist each other in writing
a speech related to inspiring moments
for the closing ceremony of the ex-
change program.

All super hero cards can be downloaded via

this link: www.conact-org.de/guidebook

Source: Deutsch-Franzosisches Jugend-
werk. This method has been adapted for
use in the German-Israeli Youth Exchange
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Empowerment and Participation

Feel Good Manager

Ich bin daflir verantwortlich, positive

Energieinder Gruppezuverbreiten. Ich habe

ein Gespur fir die Atmosphare zwischen

den Menschen und ihre Bedirfnisse und

versuche dazu beizutragen, dass sich alle

wohlftihlen. [Arbeitet gut mit Energy
Injector zusammen.]

Language Queen/King

Ich helfe den anderen in der Gruppe mit
meinen Sprachkenntnissen. Wenn es
notig ist, Ubersetze ich etwas fir sie. Ich
bringe ihnen bis zum Ende des Austauschs
bei, wie sie ihren Namen [auf Deutsch/
Hebraisch/Arabisch etc.] schreiben.

Gender Unicorn

Ich achte darauf, dass die Aufgaben in
der Gruppe gendergerecht und nach
Interessen verteilt werden, dass zum
Beispiel nicht nur die Madchen abwaschen
und die Jungs die Technik bedienen. Ich
glaube daran, dass alle Geschlechter die
gleichen Rechte und Pflichten haben.

The Shepherd

Ich bin daftr verantwortlich, die

Gruppe zusammenzuhalten. Wenn wir

unterwegs sind, achte ich darauf, dass

alle dabei sind und keine*r zurlickbleibt
oder verlorengeht.

Club Manager

Ich bin daflr verantwortlich, mir ein Motto
oder ein Thema flr die Abschlussparty
auszudenken. Ich verbreite Vorfreude, frage
nach Getrankewdiinschen, organisiere die
Verpflegung und kiimmere mich darum, dass
am Abend gute Musik lauft. [Arbeitet gut mit
La La Land und Picasso/Frida Kahlo zusammen ]
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Feel Good Manager

NXIAFA DAL NN Y'ONYT7 NININN
D'DIX71 DIWIN 12 NN wIN 17 W
21D YNINT|712'7 DNA7 NDAN 1INT,DNT7Y
[Energy Injector-n DV 2I1L NTA1Y]

Language Queen/King
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Gender Unicorn
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The Shepherd
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Club Manager
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[Picasso/Frida Kahlo-I

Snack Sergeant

Ich organisiere die Selbstverpflegung,
wenn wir unterwegs sind. Ich sorge dafiir,
dass wir den Proviant nicht vergessen
und dass alle ihre Snacks (Sandwich/
Wasserflasche) bekommen.
[Arbeitet gut mit H20fficer zusammen.]

H,Officer

Ich stelle sicher, dass alle immer gentigend
Wasser dabei haben, und erinnere
regelmaRig daran, wahrend des Tages
ausreichend zu trinken, besonders wenn
wir drauf3en unterwegs sind.
[Arbeitet gut mit Snack Sergeant
zusammen.]

First Aid Kid

Ich achte darauf, dass der Erste-Hilfe-
Koffer dabei ist. Ich kenne mich mit
Erster Hilfe aus und bin bereit, kleinere
Verletzungen oder Blessuren zu versorgen.

Worry Wizzard

Ich vermittle zwischen den Teilnehmenden
und der Gruppenleitung, wenn jemand in der
Gruppe etwas auf dem Herzen hat. Ich kann
gutzuhdren und bin offen fiir die Sorgen und
Probleme der anderen. Wenn nétig, bilde ich
so eine vertrauensvolle Briicke.
[Arbeitet gut mit Open Ear zusammen.]

Paparazzi/Mamarazzi

Ich habe ein Talent fuir Fotografie. Ich bin
immer am Puls des Geschehens, halte die
Ereignisse des Tages in Bildern fest und
erstelle auf diese Weise nach und nach eine
Fotodokumentation.
[Arbeitet gut mit Influencer zusammen.]

Snack Sergeant
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H,Officer
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First Aid Kid
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Worry Wizzard
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Empowerment and Participation

Chronographer

Ich bin daftr verantwortlich, ein
Tagesprotokoll/Tagebuch zu schreiben.
Ich schreibe und dokumentiere gern,
um Erinnerungen in Wort und Text
festzuhalten. [Arbeitet gut mit Memory
Manager zusammen.]

Influencer

Ich nutze gern soziale Medien, um besondere
Momente, Ereignisse und Informationen zu
teilen. Uber Instagram, Facebook etc. gebe
ich in Abstimmung mit den abgebildeten
Personen regelmaRig Einblicke in die
Hohepunkte des Jugendaustauschs. [Arbeitet
gut mit Paparazzi/Mamarazzi zusammen.]

Memory Manager

Ich bin ein Organisationstalent. Ich sammle
besprochene Internetlinks, Bilder, Videos
und Materialien von allen ein und sende
sieam Ende in geordneter Form liber eine
Cloud an die Gruppenleitung, damit sie
mit allen geteilt werden kénnen. [Arbeitet
gut mit Paparazzi/Mamarazzi zusammen.]

Picasso/Frida Kahlo

Ich habe ein Zeichentalentund portratiere die

anderen Teilnehmenden in kleinen Skizzen.

Zum Ende des Jugendaustauschs stelle ich

daraus eine Ausstellung zusammen, die zum

Beispiel auchim Rahmen der Abschiedsparty

gezeigt werden kann. [Arbeitet gut mit Club
Manager zusammen.]

Early Bird — Wake Up Call

Ich sorge dafuir, dass niemand den Beginn
des Tagesprogramms verschlaft. Ich habe
keine Probleme mit dem Aufstehen und
wenn ich feststelle, dass beim Friihstiick
noch jemand fehlt, Ubernehme ich die
Aufgabe des Weckdienstes. [Arbeitet gut
mit Good Morning Sunshine zusammen.]
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Chronographer
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Influencer
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Memory Manager

0'P2'7 NODIN "IN .IIN [P 1IN
12D 0ININEDILID ,NRINA LNDTINY
“TN7 "V T 9027 DAIN NN7IYI |7
7127 NI7w7 1701 1T NXIAPN NIDN
[Paparazzi/Mamarazzi-n DY 21V NTAIV]

Picasso/Frida Kahlo

“WDN NN NINXD N X [N Y7 e
qID2 .0IDF DIV NNNNXD NI9NN
N2NVN DNIXA 7D NN VXN WA0DN
.NTM9N N2'DNA DA NAXN7 WWONY
[Club Manager-n Dy 21V NTAIY]
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Diplomat

MeineStarken liegeninder Kommunikation.
Ich achte darauf, dass in Diskussionen
alle Personen zu Wort kommen kénnen
und sich die Teilnehmenden gegenseitig
ausreden lassen. [Arbeitet gut mit Insult
Consultant zusammen.]

Time Guardian of the Galaxy

Ich bin fur die Einhaltung des
Zeitplans verantwortlich. Ich kenne
das Tagesprogramm, habe ein sehr
gutes Zeitgefiihl und achte auf die
Punktlichkeit der Gruppe genauso wie
auf eine faire Zeitaufteilung in den
einzelnen Arbeitseinheiten des Tages.

Dr. Cool Facts

Ich interessiere mich fir Kurioses und
Besonderes. Zu verschiedenen Themen,
Orten und Programmpunkten kann ich
coole oder witzige Fakten mit der Gruppe
teilen (z.B., dass Giraffenfleisch koscher ist).
[Arbeitet gut mit Wikipedia Fan zusammen.]

Skyscanner

Ich interessiere mich fir das Wetter
und bin verantwortlich fir die
Wettervorhersage. Ich nehme auch
Beschwerden Uber zu warme/zu kalte
Raumtemperaturen entgegen und
versuche, hier zu vermitteln.

Free Hug Hero/Heroine

Ich bin Bertihrungen gegeniiber offen und
scheue korperliche Nahe nicht. Ich weil, dass
eine Umarmung uns allen hin und wieder
gut tun kann und biete sie deshalb gern an,
wenn Bedarf in der Gruppe besteht.
[Arbeitet gut mit Feel Good Manager und
Open Ear zusammen.]

Diplomat
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Empowerment and Participation

The Open Ear

Ich kann gut zuhoren, bin geduldig

und offen fir die Sorgen und Probleme

meiner Mitmenschen. Ich biete Trost und

Ratschlage an, kann aber vertrauliche

Informationen auch fiir mich behalten.

[Arbeitet gut mit Worry Wizzard und Feel
Good Manager zusammen.]

No Insult Consultant

Ich bin sensibel in der Wahrnehmung
von Beleidigungen bzw. verletzenden
AuBerungen. Wenn ich solche
mitbekomme, versuche ich zu vermitteln
und biete sprachliche Alternativen an,
wenn keine Beleidigung beabsichtigt war.

Power Banker

Ich habe immer eine Powerbank oder
ein Ladegerat dabei, um bei Bedarf die
Smartphones und Tablets in der Gruppe
mit ,Saft” zu versorgen.
[Arbeitet gut mit Techie Chan zusammen.]

Sunburn Defender

Ich bin dafiir verantwortlich, die anderen an

ausreichenden Sonnenschutz (Sonnencreme,

Kopfbedeckung, Sonnenbrille) zu erinnern.

Ich kann immer mit einer Sonnencreme

aushelfen. [Arbeitet gut mit H2Officer und
First Aid Kid zusammen.]

La La Land

Ich mag alles, was mit Musik zu tun hat. Ich
sammle Musik verschiedener Genres, ich
erstelle gerne Playlisten und habe immer
eine Auswahl von Musik auf meinem
Smartphone dabei. Wenn ich gut drauf
bin, singe ich manchmal sogar. [Arbeitet
gut mit Club Manager zusammen.]
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The Open Ear
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Sunburn Defender
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La La Land
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The Joker

Ich erzahle gerne Witze. Wann immer sich
eine passende Gelegenheit bietet, heitere
ich die Gruppe mit einem Witz auf. Ich habe
aber auch das Feingefiihl einzuschatzen,
wenn das gerade nicht angebracht ist.
[Arbeitet gut mit Energy Injector
zusammen.]

Energy Injector

Ich kenne kleine Ubungen zur
Auflockerung und zur Bewegung. Wenn
sich Midigkeit breit macht, bin ich fiir den
Energiekick verantwortlich. Ich leite dann
z. B.ein kurzes Spiel an, damit alle wieder
wach werden. [Arbeitet gut mit Good
Morning Sunshine und Joker zusammen.]

The Yogi

Ich bin verantwortlich fir die tagliche
Dosis Yoga. Ich kenne einige Yogalibungen
und biete jeden Tag zu einer festen Zeit
(morgens oder abends) eine kleine Ubung
flr Interessierte an.
[Arbeitet gut mit Coach und Runner
zusammen.]

The Coach

Ich habe eine Leidenschaft fir Fuball.

Ich sorge dafur, zwei kleine Teams aus

Interessierten zusammenzustellen,

um gemeinsam zu kicken. Egal ob auf

Sand oder Rasen, ich habe die passende

Strategie parat. [Arbeitet gut mit Yogi und
Runner zusammen.]

The Runner

Ich laufe gern und bin dafiir verantwortlich,

eine Laufgruppe zusammenzustellen.

Ich suche passende Strecken heraus und

biete gemeinsame Einheiten am Morgen

oder Abend an. [Arbeitet gut mit Yogi und
Coach zusammen.]

The Joker
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Energy Injector
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The Yogi
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The Runner
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Empowerment and Participation

Wikipedia Fan

Ich bin zustandig fur schnelle Recherchen.
Wenn jemand eine Sachfrage zu einem
bestimmten Thema hat, schlage ich in der
Wikipedia oder anderen Quellen nach, um
Informationen und Antworten zu finden.
[Arbeitet gut mit Dr. Cool Facts zusammen.]

Father Abraham

Ich kenne mich mit Religionen aus oder
interessiere mich sehr dafur. Ich bin daftr
zustandig, Rituale, Traditionen oder andere
Bestandteile des Glaubens in Judentum,
Islam und Christentum zu erklaren. [Arbeitet
gut mit Wikipedia Fan zusammen.]

The Highlighter

Ich habe die besondere Fahigkeit, Uberall
das Positive zu erkennen. Ich sammle
spannende Momente und Hohepunkte
des Programms und gebe positive
Rickmeldungen. [Arbeitet gut mit
Paparazzi/Mamarazzi, Chronographer und
Ceremony Conductor zusammen.]

Good Morning Sunshine

Ich bin ein frohlicher Mensch und lachle gern.

Am Morgen, wenn viele nach dem Aufstehen

noch grummelig zum Friihstiick schlurfen,

habe ich fiir jeden schon ein freundliches

Lacheln Gbrig. So begrif3e ich die Gruppe

und den Tag gutgelaunt. [Arbeitet gut mit
Feel Good Manager zusammen.]

Hospitality Duchess/Duke

Ich bin dafiirverantwortlich, Gasten unserer

Gruppe (z. B. Gesprachspartner*innen)

Wasser anzubieten. Wenn es ein Geschenk

zu Uberreichen gibt, kimmere ich mich
ebenfalls darum.
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Wikipedia Fan
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Father Abraham
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The Highlighter
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Techie Chan

Ich bin daflr verantwortlich, dass die
Technik lauft. Ich kann Laptop, Projektor
und Soundanlagen bedienen und gerate
nicht gleich ins Schwitzen, wenn es eine
Fehlermeldung gibt. [Arbeitet gut mit Club
Manager zusammen.]

Ceremony Conductor

Ich kann gut vor Publikum sprechen und inspirierende
und motivierende Reden halten. Am Ende des
Austauschprogramms fasse ich in einer kurzen Rede
im Rahmen einer speziellen Zeremonie zusammen,
was die Gruppe am meisten beeindruckt hat und
was sie von dem Austausch mitnimmt. [Arbeitet
gut mit Highlighter und Chronographer zusammen.]

Clean Teen

Ich habe einen ausgepragten
Ordnungssinn. Ich achte darauf, dass im
Seminarraum kein Chaos herrscht und
verwendete Materialien an ihren Platz
zuriick gelangen. Falls notig, motiviere ich
die anderen, mich dabei zu unterstitzen.

Ticket Conductor

Ich bin daftir verantwortlich, dass alle

einen Fahrausweis oder eine Eintrittskarte

haben, wenn wir unterwegs sind. Ich teile

die Tickets aus und sammle sie auch

wieder ein, wenn die Gruppenleiter*innen
sie brauchen.

The Navigator

Ich habe einen guten Orientierungssinn. Ich
kann Karten lesen und bin fiir die Navigation
verantwortlich. Google Maps bediene
ich mit geschlossenen Augen, sodass die
Gruppe immer weif3, wo es lang geht.

Techie Chan
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Empowerment and Participation

Overview: Objectives:

This participatory activity helpsyouth ~ « Encourage reflection amongst the
exchange groups begin their days toge- participants

ther. Before the new day begins, brin-
ging with it a new program and new
thoughts and feelings, a group of par-  + Inspirethe participants to participant
ticipants provides an overview of the actively in the program

events of the previous day. The “Mor-
ning Echo” encourages participants to
actively contribute to the reflection
and ‘historiography’ of their encounter.

« Facilitate work in mixed groups

+ Giveshapetothe beginning of the day

5 minutes at the beginning 2 to 4 people per day
of the program and
preparation time the Age: 14+

evening before

Depending on availability and type of presentation:
computer, projector, large sheets of paper, markers...
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Process:

Participants are divided into Morning
Echo groups at the beginning of the ex-
change program, for example by dra-
wing lots. Each German-Israeli Morning
Echo group is made up of two to four
participants and it is responsible for one
day of the program. The group’s task is
to provide an overview of the previous
day at the beginning of each new day.
Each group decides what form their dai-
ly overview will take. Optional formats
include poems, songs, short videos, co-
mics, morning news program headlines,
photo stories, or short creative texts.

The Morning Echo exercise can be ex-
panded upon by actively involving other
members of the group. For example, one
person announces the daily weather
forecast, while another person reports
on current news stories from the host
country or elsewhere in the world. This
helps the group transition from the Mor-
ning Echo to the day’s program.

Itis also possible to organize two Mor-
ning Echo groups per day. In this case,
one group will be responsible for a crea-
tive overview of the previous day, and
the other group will write a brief report
that can be published on the website

with a few selected photos. The method
doesn’t only offer a creative platform
for reflection but it also actively enga-
ges the participants to relate in a more
direct way to their exchange program.
By cooperating with each other on short
reports about the weather, the news in
each other’s countries and the experien-
ces of the previous day, the participants
become co-creators of their encounters.

Because program days are
quite full, the Morning Echo
group will probably be able to
sit down together each day in
the evening, after the end of
the official daily program. It is
important to make sure that
participants do not spend mul-
tiple hours working on their
Morning Echo, which can lead
to frustration. This method
should be fun and above all it
should encourage exhange in
smaller mixed groups!
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Chapter:Vi

Evaluation
and Follow-Up

An international exchange program is an intense and
experience-filled time for all participants. Participants
accumulate a wide range of impressions and address new
and potentially challenging topics.

Itis therefore a good idea to plan time for reflection into the
schedule of the exchange program itself. This way, participants
can reflect on and analyze their experiences, thereby gaining
new insights and perspectives. In the evaluation, individual
aspects of the German-Israeli exchange —from the logistics
to the itinerary to the pedagogical strategies used — can be
carefully examined and assessed. This may yield suggestions
for ways to improve the next program. The follow-up session,
in contrast to the evaluation, allows participants to critically

examine their impressions and experiences with a bit of
distance, after the program has ended.

Many questions may come up during this process, including
the following: Which moments were particularly positive or
inspirational? What surprised me? What confused me? Which
challenges or hurdles were overcome, either personally or in
the group? What did | learn? What am | going to do when
I’m back home?

The following chapter offers suggestions for how to approach

these questions. Different methods invite participants to

reflect, to evaluate, and to debrief after German-Israeli
exchange programs. For example, the “Treasure Map” exercise
allows participants to collect inspiring moments. On the other
hand, “Letter to Myself” enables participants to not just look
back on their experiences, but to also prepare themselves
for their return home.
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Evaluation and Follow-Up

Treasure Map

Every treasure hunter needs a map. At the
end of an exchange program, every partici-
pant has probably found a treasure, learned
something, had an experience or gained an
insight that has been enriching for them.
But they might also have solved a difficulty,
mastered a challenge or even survived a
risky moment during their encounters with
the others. This playful activity enables the
participants to look back at their time to-
gether and reflect on the experience they
had during the program.

60 minutes 10-20

Age: 14+

The participants are asked to look back
atthe time spent together and to create
a personal treasure map which symbo-
lizes their experience of the exchange.
They are free to decide how they want
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« Collect positive and inspirational mo-
ments in the encounter

+ Reflect on overcoming challenges
and obstacles

« Empower regarding personal and
group achievements

« Strengthen sense of togethernessin
the group

« Evaluate and give feedback on the
youth exchange experience

DIN A3 paper,
colored index cards,
markers

to create their map and are given about
30 minutes for the task. The map repre-
sents an experience during the exchange
which the participants see as important
for them. This could be the sense of be-

longing in a group, the moment when
they made a new friend, the first time
they managed to order somethingin the
local language etc.

Especially important for this activity are
the experiences relating to a challenge
and the process of overcoming it. The
participants can draw the ups and downs
or even the traps and pitfalls on their way
to finding the treasure.

It is important to give the participants
space to create their map according

to their own preferences. The
map can but does not necessa-
rily need to lead to one single
treasure, as it caninclude many
little ones; it can have the shape
of a labyrinth, a linear form, or
something completely different.

At the end, the participants can
take a few minutes to present
their treasure maps to each ot-
her. This also enables reflection
onwhat they had in common and
what they achieved as a group.

Source: Aktion Suhnezeichen Friedensdienste
e.V.This method has been adapted for use in
the German-Israeli Youth Exchange.

This method can be used also
for the topic of Empowerment.
In this case, the treasure could
be animportant experiencein
the participant’s life, somet-
hing which has been challen-
ging for them to achieve.

1. Thefacilitator can split the group in smaller groups of 3-4 participants
and they create their own group map. At the end, they present their
treasure maps to each other in the bigger group.

2. The treasure chest. This method can be used also to give feedback
at the end of an exchange program or an event. The facilitator draws
a treasure chest or a treasure map on flipchart paper and places it
on the floor. The participants take a few minutes and write on index
cards the treasures that were gathered during the time they spent
together. Afterwards they put all the cards in the treasure chest or
on the map. They sit in a circle and each participant picks one index
card and presents the group's findings.


https://www.conact-org.de/materialien/practical-guidebook/
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Evaluation and Follow-Up

Letter to Myselft

“Letter to Myself” is a reflection method
that can be helpful at different points
in time during an exchange program.
In many cases, it is used at the end of
the program or at a follow-up meeting.
Participants are asked to write letters to
themselves which are then sent back to
them at a later point in time.

15—30 minutes

Preparing for the return home

Reviewing the experiences of the
exchange program

Encouraging a process of self-reflec-
tion

All group sizes

Age: 14+

Writing paper, Envelopes, Pens, Stamps, if necessary/
wished, Hard surfaces to write on, if tables are not vailable

The facilitators hand out writing paper,
envelopes and stamps and explain the
task. Each participant is asked to write
a letter to themselves. The following
questions can guide the letter-writing
process for the participants:
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What was a particular highlight for
me during the program?

What surprised me? What confused me?

What expectations or preconceived
notions did | have before the pro-

gram? What was proven true, and
what was different than | expected?

« What will | take home with me?
What have | learned?

« What will I do with my new impres-
sions when I'm back home? What
will  work on?

After the participants have writ-
ten their letters, they put them in
the envelopes and address them to
themselves. The finished letters are
given to the group leaders, who send
them to the participants after a cer-
tain period of time. We recommend
a relaxed atmosphere, perhaps with
calm background music, for the let-
ter-writing period.

This activity can be used at the end of
the exchange program. An important
consideration here is that the writing
should not be planned for the very end
of the encounter, as it could potenti-
ally overlap with the goodbye portion
of the program. The letters can either
be returned to the participants at the
follow-up meeting or sent via mail af-
ter a certain period of time. If there is
a follow-up meeting, the letters can
also be used to talk with the partici-
pants about which of their intentions
they have implemented or which of
their goals have perhaps changed or
required adjustment since the end of
the program.

Alternatively, the “Letter to Myself”
exercise can also be utilized at a fol-
low-up meeting. Sometimes partici-
pants are more prepared or willing to
deal with their experiences with a bit
of time distance. However, this assumes
that there will be a review of the ex-
change program within the framework
of the follow-up meeting.

This activity can also be used
in the run-up to an exchange
program. It can help the par-
ticipants to develop clear
ideas about their expectati-
ons and preconceived notions
about the country where the
exchange program is taking
place, as well as its people
and ways of life. In this varia-
tion, the participants could
be asked to write letters to
themselves at the end of the
preparatory seminar.

The following questions could
be helpful for the participants:

« What expectations do |
have about the exchange
program?

« Whatimages and opinions
do I have today - before the
trip - concerning the other
country, its people, history,
cultures, and ways of life?

« Whatam | already looking
forward to? What am | exi-
ted about?

+ What fears or worries do
I have when | think about
the other country and our
upcoming meeting?

« Whatwould | liketolearn?

« What do | plan to achieve
as a participant in this ex-
change program?

This is a very personal exer-
cise and is not a substitu-
te for an evaluation of the
program.
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Evaluation and Follow-Up

Silent Reflection

This activity motivates the participants
to reflect on the impact that different
parts of the exchange program have
had on them. It can be a daily activi-
ty reflecting on the previous day or
an additional activity included in an
extensive evaluation in the end of the
program. The method is especially sui-
ted for participants who are normally
timid in expressing an opinion in public.

20 minutes

Age: 13+

10

all group sizes

+ Create space for quick day-to-day
reflection during the exchange
program

« Encourage participants to express
opinions in a silent and discreet way

Pieces of paper,
pens

After a long and eventful day, the faci-
litators ask the participants to choose
and complete one of the following sen-
tences, depending on what is relevant
to them:

I am a different person today compared
to yesterday because ...

I am right now in a better mood than
before because ...

Iam right now in not such a good mood
because...

The participants take 2—3 minutes minu-
tes by themselves and, on a piece of paper,
silently complete the sentence in accor-
dance with how they feel at that moment.
They do not need to write their names.
Then they crumple up the piece of paper
and throw it into the middle of the room,
sothat all the anonymous sentences make
arough pile. Each participant chooses one
piece of paper at random, opens it and
reads it out loud for the rest of the group

to hear. All the pieces of paper should be
opened up and read out loud. The facilita-
tors can participate in this activity as well.

This method is especially good
for participants who hesitate
to express an opinion in pu-
blic. However, it is only sui-
table for a quick day-to-day
reflection or interim session
and should not replace a tho-
rough evaluation at the end of
the program. If several partici-
pants express unease and bad
mood by completing the sen-
tence “l am right now in not
such a good mood because...”,
then a different approach and
clarification should follow the
silent reflection.

This activity is also known as “Snowball War” and it can be used as an
ice-breaker at the beginning of the exchange program. In this variation,
the participants take a few minutes to write three characteristics about
themselves in a piece of paper. Then they crumple up the paper and
throw it at each other across the room, creating the effect of a snow-
ball war. Each participant then opens one of the pieces of paper, reads
the characteristics out loud and has to guess who the author was. This
variation brings positive energy to the group and helps the participants

get to know each other.



Evaluation and Follow-Up

Our Exchange
fromAtoZ

This activity helps the participants to
look back at their time together and
reflect on their experiences in each ot-
hers' country. They create a glossary of
words linked to their exchange program
and so build a visible summary of the
experiences they had, the knowledge
they gained, the inspirational moments
they collected and also the challenges
they faced, all of which reflect the co-
operation between the two groups.

60 minutes 10-30

Age: 13+

Onthelast day of the exchange program,
the participants are asked to think back
over the time they have spent together.
They are encouraged to recall moments

n2

« Collect positive and inspirational mo-
ments from the encounter

+ Reflect on the experience of the time
spent together

« Engage the group in participatory
reflection on the program

+ Reinforce the group feeling

Paper, pens, colored
index cards (size at
least DIN-A5)

which inspired them, things that they le-
arned, information which triggered their
interest and caught their attention as
well as things which challenged them.

The group receives a list of the letters
of the (Latin) alphabet and is asked to
come up with words which start with
each letter and which represent some of
their experiences together.

For example:

The words and terms should be as diver-
se as possible and synonyms should be
avoided. To prevent repetition, the acti-
vity is undertaken a group or, if the full
group is too large, in two smaller groups
with each taking half of the letters of
the alphabet. The participants have ab-
out 10 minutes to complete their list of
words. After the glossary is finished, the
two groups come back to the circle in
order to review it. After the review, the
facilitators give each

participant a letter

For example, the person receiving “Diver-
sity” could write about the experience of
spending time with people from different
backgrounds/in a diverse country/trying
different types of food or even visiting
parts of the country and their unique
features. The participants take about
20-30 minutes to write their text. They
can be given index cards of the same size
to ensure that all texts are more or less
the same length. After all the texts are
finished, the participants can glue them
on a poster in alphabetic order or even
create a small booklet containing all the
texts. When the poster or the booklet
has been completed, the participants
come together and share all the written
stories with the group. The facilitators
can collect all the cards, copy them and
create a small digital booklet which can
be sent to all participants after the ex-
change program is over. This will not only
be a collection of important moments
during the youth exchange but also so-
mething memorable for the participants
to take with them.

and ask them to write A B

a short text on their
experience(s) related

to the given word. The ..........

text does not haveto : G ‘H
reflect only the perso-  : :
nal viewpoint of the
participant but could
also refer to a group
experience, discus-

sion, fun situation or RS R

similar moment. The © i p
text should be writ- '
ten carefully so that
all the other partici- ¢ :
pants can read it easi- U \
ly. It should be about ¢ :
10 sentences long.

i Action i Beach

i C ‘D 3 ‘F
i Coopera-: Diversity : Experiences: Food
: tion : : :
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Chapter Vii

Methods for Working on
Thematic Content in the
Youth Exchange

In every German-Israeli youth or professional encounter there are
sections of the program in which participants engage with content-
related topics. These may include topics related to Germany and
Israel, topics that are the focus of the particular exchange program,
or topics that the participants themselves feel are relevant and
interesting and where they can themselves function as experts.
These topics can be methodologically implemented using for
example lectures or group work.

Lectures by (external) experts can sometimes be challenging
if the topic is particularly theoretical, if the topic is slightly
unrelated to the focus of the program or if the lecturers speak
in a way that is impenetrable for the participants. Discussions
with groups of over thirty people can be difficult even if the topic
is exciting. Not everyone feels comfortable speaking up in a big
group. Sometimes language barriers hinder discussion or some

participants dominate the conversation, with the end result being
that many group members stay silent and listen passively.

How can workshop facilitators successfully organize thematic
discussions that are both interesting and inspiring? This chapter
presents methods that lend themselves to the development of
exactly these sorts of program components. They encourage all
participants to engage in discussions and help different points
of view to be expressed. The conception of these methods is
also intended for smaller groups that are built in a bilateral way,
consisting of German and Israeli participants. For example, in
the "How About You?" activity participants are asked to function
as experts on topics like the educational systems, religion, or
governmental regulations that are relevant for young people in

Germany and Israel. In the “Group Puzzle” exercise, participants
must work on a topic independently and then explain what
they’ve learned to one another. The "Expert Interview" method

helps participants to prepare for lectures and discussions with
experts and ensures that the interviews are organized so that
participants get a chance to discuss thematic questions that are
relevant to them. The activities thus promote participation while
simultaneously strengthening the sense of team spirit and self-
confidence within the group.
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X)) Croup Puzzle using the example
of “Environmental protection in
Germany and Israel”
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i Overview:

.........................

Group Puzzle is an activity centered on
cooperative learning. The participants are
divided into groups which all deal with
the same main topic. Each member of
the group makes themselves an expert
in one specific aspect of the main topic
by working with experts from the other
groups. The experts share then the results
of their work and their expertise with the
other members of their group. As a result,
acomplete “puzzle” is compiled from se-
parate fields of knowledge to form col-
lective knowledge on an extensive topic.

Tables and chairs for the work groups, writing materials and
paper, depending on the framework for the activity: prepared
materials and sources, or Internet access

90-120 minutes
(or longer depending
on the topic)
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« Work on topics independently

« Discuss topics regarding Germany
and Israel

+ Foster team spirit

 Strengthen the confidence of the
participants
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&% 10—-30 people
Age: 15+
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Phase 1 - Start in core groups (ca. 10
minutes): The participants are divided
into core groups of the same size and
the facilitators explain the activity. The
main topic — which is the same for all
groups —will be divided into sub-topics
and sub-tasks. Each member of the core
group has to make themselves an ex-
pert on one of the sub-topics and/or
sub-tasks. In order to do this, they col-
laborate with their counterparts from
the other core groups in the next phase.

For the core topic “Environmental Pro-
tection in Germany and Israel”, the fol-
lowing sub-topics are suggested:

« Environmental protection —threats:
How do we endanger our environ-
ment? What are the reasons for en-
vironmental problems?

» Climate protection: What agree-
ments exist to protect the climate?
What are the current goals? How are
these climate goals implemented in
Germany and Israel?

« Environmental problem — was-
te: How much waste is produced
in Germany and Israel? How does
waste separation work in Germany
and Israel? What ways do we have
of avoiding waste?

.
.

 Environmental protection — stake-
holders: What organizations advo-
cate for environmental protectionin
Germany and Israel? What are their
focus points? How do they operate?

Phase 2 — Expert groups (30 to 60
minutes): The participants first deci-
de which sub-topic they each want to
focus on and then the expert groups
come together. In other words, the
participants in charge of a specific
sub-topic leave the core group to meet
with their counterparts from the other
groups. They discuss the task, search
for information and together prepare
a presentation for their respective core
groups. Texts, pictures, and videos that
have been prepared in advance by the
facilitators can serve as a basis for this
work. Each participant takes on a pre-
cisely defined task and can be asked to
do their research by themselves. As a
group, the participants coordinate and
practice presenting the results.

This exchange between the participants
in the expert groups is very important
to ensure that the presentations to the
core groups are of high quality. If the-
re are many participants, two expert
groups can be formed for each sub-to-
pic. The facilitators are recommended

n7



to maintain a low profile throughout
phases 2 and 3 but should be available
to answer questions.

Phase 3 — Presentation of results to the
core groups (30 to 40 minutes): The
participants come back into their in-
itial core groups. The experts present
the results for each of the sub-tasks
and answer questions from their group
members. If a question cannot be ans-
wered, the participants take a note of
it and take it with them to the closing
discussion. It is recommended that
an additional question be offered for
discussion in the core groups. In the
case of the example topic given here,
additional questions could be:

» How can you yourself contribute to
protecting the environment?

» Which measures can you implement
in your everyday life?

Phase 4 —Plenary round-up: This phase
serves as a summary of the joint discus-
sions and for documenting results. The

Educational tip
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1. The participants should understand that good results can be achie-
ved only by cooperation. The topic should be framed in a way that it
cannot be explored alone or if particular sub-topics are neglected.

2. It is important to schedule sufficient time, especially if the parti-
cipants are required to research information on their own instead
of working with prepared material. In this case, it is recommended
that the time alloted to working in the expert groups should be
divided into two blocks: one for doing the research and the second
for preparing the presentation. At the same time, the workload for
the sub-topics should be more or less the same for all participants.

Methods for Working on Thematic Content in the Youth Exchange

participants can also address questi-
ons which couldn’t be answered in the
small groups. Questions which cannot
be clarified immediately in the plenary
can be handed over to a research team
that will present the answers in the
further course of the encounter. The
results can be presented in form of a
quiz, for example.

Which topics are suitable?

The activity is suitable for examining a
wide variety of topics and can therefore
be used universally.

Source: The “group puzzle” activity goes back
tothe American psychologist Elliot Aronson,
who developed itin1971and called it the Jigs-
aw Method. Since then it has been adapted
and used for various topics and especially
with the aim of fostering a spirit of coopera-
tion within a group.
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Group puzzle process

Phase 1

Core group 1

Core group 2

Core group 3

Core group 4

Phase 2

Expert group 1

o0
Expert group 2

Expert group 3

o0
Expert group 4

Phase 3

Core group 1

Core group 2

Core group 3

Core group 4
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i Overview:
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Whether a reception with the mayor, a
discussion with politicians in the state or
federal parliament or a field visit—in the
course of a German-Israeli exchange pro-
gram, participants will repeatedly come
into contact with experts from whom
they can gain important information and
insights. A good preparation is essential
to ensure that these meetings are valua-
ble moments in the overall program. In
the “Expert Interview” method partici-
pants come up with questions in advance
that they'd like to pose to their interview
partners. This helps the experts to focus
on the interests of their listeners but it
also ensures that hypothetically boring
lectures and meetings will be more ex-
citing for participants. The participants
get actively involved in their preparation
and they can count on receiving concrete
answers to specific questions.

1-3 hours (depen- 10—30 people
ding on jche topic) Age: 14+
plus time for
evaluation
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 Preparation for thematic talks with
consultants, politicians and other
experts

+ Learning technical information in
a more vibrant way, geared to the
participants’ interests

+ Involving the participants in the le-
arning process

(e

Presentation cards, 1

pens, bulletin board to

collect questions and for i

documentation purposes
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Preparation Good preparation is ne-
cessary in order to be able to ask the
experts precise questions. The parti-
cipants should have already engaged
with the topic, ideally together within
the framework of the youth exchange.
During the exchange, the participants
collect questions that they would like
to ask the experts. Ideas for these ques-
tions can be discussed at the prepara-
tion meeting. The experts receive these
questions in advance so that they can
prepare themselves as well. The form
and process of the discussion are also
determined in advance. This includes
location, time and room set-up. The
participants must decide which of
them will be in charge of moderation
and documentation. The following tips
offer guidance for the preparation of
the questions:

+ It must be clear what type of infor-
mation the participants want to re-
ceive — know-how, facts, opinions,
or estimations.

» The questions must be explicitly cle-
ar and precise.

« The questions must be open in their
wording, i.e. they should begin with
question words: What? When? Whe-
re? How? Avoid closed questions
which can be answered with yes/
no. Leading or suggestive questions,
i.e. questions that are asked with the

goal of prompting a specificanswer,
are also discouraged.

« Whenever possible, deliberately
confrontational or very provocative
questions should be avoided.

- Suggested wording: Please explain
to us ... / What do you think about
.2 / Person X said ... Where do you
stand on this? / In your opinion, why
is it that..?

Conducting the Expert Interview: The
moderator welcomes the experts and
the participants and gives a brief in-
troduction to the discussion/event.
Following this general introduction,
one of the experts gives a brief intro-
duction to the topic (no more than 10
minutes). This is followed by questi-
ons, asked either by the moderator or,
even better, by the participants them-
selves. In addition to already prepared
questions, new questions that arisein
the course of the conversation can also
be asked. The moderator ensures that
the experts truly answer the questions
and do not go off track. Documenta-
tion of the discussion can either be
done live by writing key points on a
blackboard or bulletin board or during
the follow-up session. This is depen-
dent on the conditions of the room
and the participants’ ability to sum-
marize what is being said quickly and
succinctly. At the end of the discussion,
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the moderator thanks the experts for
participating in the session.

Evaluation (without experts): Either di-
rectly following the discussion or aftera
certain amount of time, the participants
collect their impressions and assess-
ments:

« What factual information did we
receive? Which facts do we want to
double check? What information is
still missing?

« What are the experts’ subjective opi-
nions? What is my position on these
opinions?

« What interests did the experts re-

present? How balanced or possibly
one-sided was the presentation?

1. Ideally, experts are chosen  :
jointly with the partici-
pants (Given the logistics :
of planning an exchange
program, this is not always
possible).

2. It is important that the
experts endeavor to uti-
lize a presentation style -
and language that is ap-
propriate for the target
audience. Despite having
participated in the prepa-
ration of the event, it can
be boring and frustrating
for participants to have to
listen to statements that
are long-winded and use
technical language that is
difficult for laypeople to
understand.
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How About You?
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Overview:

.........................

In this activity the participants engage
in several round-table discussions on
issues and questions regarding society
in Germany and Israel respectively. They
gain an insight into current discourses,
forinstance on topics related to youth or
developments in each society. They get
to know other perspectives and at the
same time can play the role of experts
on everyday life in their own country.
This activity boosts interest in the topics
discussed and offers stimulation for fur-
ther conversations.

90 minutes

Age: 15+

10—-30 people

........................

.........................

« Stimulate conversation and discussion

+ Receive information on Germany and
Israel

« Confront participants with different
perspectives

« Encourage participants to ask ques-
tions

ecccec®

(e

5 tables, chairs, 5
large sheets of paper, 1
pens, cards with 1

topics and questions
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The facilitators arrange tables and
chairs as shown in the diagram. Each
table has a topic assigned to it. The par-
ticipants choose a table at random or
because the topic interests them and
take a seat. On each table they will find
pens and one large sheet of paper. By
the end of activity, they will have ta-
ken part in five rounds of discussion,
each at a different table. In each round,
the participants have 12 to 15 minutes
to talk about the topic on that table.
They discuss how they experience the
situation in their country and they ask
each other questions. The participants
can take notes on the piece of paper,
which can then serve the next group
as food for thought. At the end of each
round, the participants move to anot-
her table and sit together with new
discussion partners. This works best
if the participants from Germany, for
example, move clockwise, while the
participants from Israel move coun-
terclockwise. This means they always
find new topics and new groups. The
process is repeated until everyone has
sat at each of the tables.

The following topics and questions
are suggested for the context of a
German-Israeli youth encounter or a
professional exchange

 Religion: What role does religion play
in Germany and Israel? Which religi-
ons are most common, which can be
found in both countries? What spe-
cific holidays exist? How religious/
secular are people in each country?
What relevance does religion have
in the participants' lives?

.
.

e School and education: How is the
school system structured in Israel
and Germany? Which subjects are
taught? What do participants like
about it? What should be changed?

e Laws and regulations: What is the
minimum age for getting a driving
license? What is the minimum age
for drinking and/or smoking? Is drin-
king and/or smoking permitted in
public? What are the regulations for
going into a night club?

e Army and military service: Is there
mandatory military service in Israel
and Germany? What do the parti-
cipants think about it? Is there an
alternative to military service? What
role does military service or the alter-
native play in the participants’ lives?

 Topic of free choice: Here the par-
ticipants can discuss any question
which hasn't been addressed before.

After five rounds, the facilitators do an
evaluation in a big circle. The following
questions can be helpful:

« What was surprising for you?

« Which information was especially
interesting for you?

« Which questions could not be ans-
wered to your satisfaction?

This method encourages the partici-
pants talk to each other and share per-
spectives and opinions. The facilitators
should maintain a low profile at this
stage and instead observe and be avai-
lable for questions.
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Educational tip

126

Lececccccsccccccscccccccccccccnce,

1. The topics mentioned ab-

ove are suggestions on
how to approach societies
in Germany and Israel. The
facilitators can adjust the
topics to their respective
groups and the thematic
priorities of the encounter
program.

. Itis recommended that the

number of tables should
always be uneven. This en-
sures that participants will
always find new discussion
partners in each round.

®ececccccccsccccsseccsscccsscccscscccscscccsce 0°°

.
e000000000000000000000000000000000®

©
o
=
=]
[]
£
(]
=
-
("
o
c
&
=
i
g
>

(00000 cccccssccccscssccccsssccnce,

A popular method of wor-
king with round-table di-
scussions is called “World
Café“. Again, there are a
number of tables set up, the
difference being thatin the
World Café, there is a host
on each table - the “owner”
of the café — who functions
as a moderator. The owner
welcomes the new guests
in each round and sums up
the previous discussions in
order for the participants to
elaborate further.
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@ Israeli participants
@ German participants
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Further Publications of ConAct

ven. Living Diversity in Germany and Israel. Challenges and Perspectives
: o, \ for Education and Youth Exchange. Snapshots - Reflections - Questions

Livi
g, (2017). German and Hebrew
Diversity

Since the fall of 2015, ConAct has been working on the “Living Di-
versity in Germany and Israel” project to promote dialogue on the
topic of diversity in Germany and Israel in various bilateral event
formats. The brochure presents topics and questions that that the
project has addressed thus far: What are the central narratives around the social diversity
of young people in Germany and Israel? What insights have been gleaned regarding their
similarities and differences? What implications can be derived for the common goal of
diversity-conscious and democracy-promoting educational work in both countries? How
can German-Israeli exchange programs in youth welfare and encounter work be designed
to encourage these young people to work together to support open and inclusive societies?

The German-Israeli Youth Congress 2015. A Retrospective (2016). English

On the occasion of the 50th anniversary of the establishment of di-
plomatic relations between Germany and Israel, around 300 young
people from both countries met in Israel and Germany to discuss
German-Israeli relations in the past and present, to reflect on their
significance for younger generations, to celebrate together, and to set
the tone for the future of youth exchange. This retrospective offers
a comprehensive review of the congress’ topics, events, and results.

Spotlight on... Germany & Israel. Five short films on the past, present,
and future of German-Israeli relations. With methods for pedagogical
practice (2016). German and Hebrew

As part of the German-Israeli anniversary year 2015, young people from
Germany and Israel created five short films within the framework of
a youth encounter. The films portray German-Israeli relations from
the perspective of the young participants - from the concept to the
film's realization and editing. The short films’ themes - the presence of the past, mutual
stereotypes, or the influence of youth exchange projects on biographies and personal per-
spectives - were developed by the participants during a discussion process lasting several
days. In the handbook (with DVD) the films are made available for educational practice.
They can be used for the preparation of future exchange groups, joint work units during
an exchange, or for follow-up sessions after an exchange project.
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MOVING MOMENTS CONNECTING FOR LIFE. German-Israeli Youth
Exchange in Research and Practice. Compendium with research results
and expert contributions from 60 years of practice in German-Israeli
youth exchange (2015). German and Hebrew

This book on German-Israeli youth exchange brings together histori-
cal developments and research results from six decades of intensive
German-Israeli encounter work since the mid 1950s. In addition to
questions about how German-Israeli youth exchange helps to shape
political and social relations, the focus is also on changes in expectati-
ons, goals, and concepts as well as visions for the future of German-Israeli youth contacts.
Questions about the contemporary significance of history and the challenges posed by
the encounter of different life worlds in Europe and the Middle East during encounters
between young Germans and Israelis will be highlighted.

15 years of ConAct - Coordination Center for German-Israeli Youth
=), Exchange in cooperation with Israel Youth Exchange Authority. High-

ie
o %';:_ lights - Work Processes - Perspectives (2016). German and Hebrew

-

2y

This brochure was published to coincide with ConAct’s 15th anniver-
@ =  sary. It spotlights 15 stories from the collaborative work ConAct has
engaged in over the the last 15 years. These stories are highly influential
for German-Israeli youth work today and will remain significant for
ongoing work in the future.

50 Years of Diplomatic Relations Germany-Israel | 60 Years German-Is-
raeli Youth Exchange. History(s) - Insights - Information (2015). German
and Hebrew

This brochure on 60 years of German-Israeli youth exchange provides
an entertaining and informative introduction to the history and pre-
sent of the exchanges. In a historical outline, historical photographs
and background information depict the important stages of political
development (visually based on the website www.Exchange-Visions.de). Clear diagrams
and graphics provide information about the changes German-Israeli youth and professional
exchanges have undergone over the years. Awho's who of voices from the German-Israeli
youth exchange world provide their thoughts on this as well. The brochure demonstrates
ConAct's bilateral cooperation with the Israel Youth Exchange Authority in the ongoing
development and expansion of youth exchange and highlights specially developed event
formats and the major highlights of recent decades.

A, Israel - Middle East. Youth textbook (20711, revised edition 2014). German

Young Israelis and Germans met in Berlin to formulate their thoughts
on Israel in a writing workshop. Their moving, thought-provoking, and
astonishing experiences dealing with the diverse realities of Israeli
society form the heart of this book. German journalist Judith Seitz
and Israeli political scientist Itay Lotem have vividly integrated the
reports with the factual texts on the country's multifaceted history
and present.
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Remembering together - sharing commitment - living diversity. Do-
cumentation of the German-Israeli symposium in November 2011 in
Lutherstadt Wittenberg (Publication: May 2013). German and Hebrew

Asignificant guide to important topics in German-Israeli youth exchange

For the 10th anniversary of ConAct’s work in cooperation with the
Israel Youth Exchange Council, about 200 people came to Luther-
stadt Wittenberg to discuss important topics in German-Israeli youth
exchange. Some 30 contributions by German and Israeli experts from
the field of memory work, volunteer work, and intercultural and di-
versity-conscious educational work were presented at the conference and documented in
two languages. The result is a “journal” that documents all the contributions in the form
of short essays, outlines important discussions, and thus offers a treasure trove of content
and suggestions for German-Israeli exchange work.

Remembering together - building bridges: Between past and future,
from person to person. Handbook for Remembrance and Commemo-
ration in German-Israeli Youth and School Encounters (2008, revised
and extended new edition 2014). German and Hebrew

Remembering is a central concern that has shaped the encounters
between young people from Germany and Israel since the beginning
of the partnership. However, joint memorial site visits and the enga-
gement with the Shoah also repeatedly make it clear to young Germans and Israelis that
they belong to the next generations of perpetrators and victims, which means specific
challenges for the encounter and rapprochement of young people from both countries.

The aim of the handbook, which was developed over three years by the Bavarian Youth
Ring, the City of Jerusalem, and ConAct and is now available in an updated edition, is to
be able to respond to strong emotional reactions, to prepare commemorations together,
and to integrate them meaningfully into the context of German-Israeli encounters. The
handbook is an instrument for all those who are active in German-Israeli exchange and
are looking for suggestions for actively shaping meaningful and cooperative remembrance
and remembrance.

“A stone falls from my shoulders.” Methods of language animation in
German-Israeli encounters in German, Hebrew, and Arabic (December
fo W 2010). German, Hebrew, and Arabic
HUCUSw8

ElIN STEIN Language, culture, and communication are the keys to an intensive
and lasting encounter in German-Israeli exchange programmes - which
qnl ='L is why they are also the focus of this collection of methods for the

NLLHTLELEN . . “ ”
- language animation, “A stone falls from my shoulders.” The handbook
EE&L L& was developed especially for work in the context of German-Israeli
- youth encounters in German, Hebrew and Arabic by a team of edu-

cators from Germany and Israel.

B FALLY Wik -.i;ti
. 2=

All materials can also be found on the ConAct website: www.conact-org.de
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